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est Lothian Council remains  

committed to ensuring that all  

of our children and young  

people develop the values, attitudes,  

knowledge and skills necessary to shape a  

future for themselves.   
 

This will be possible through building  
their capacity as successful learners,  
confident individuals, responsible citizens,  
and effective contributors embracing all  
social circumstances, additional  
needs, and protected characteristics.  

 
Ensuring that children and young  
people are at the heart of  
educational decisions and school  
improvement is fundamental to  
our strategic approach.   
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1. LEGISLATIVE BACKGROUND 
 
 
Education authorities must prepare and publish annual plans describing the steps they intend 
to take, during the planning period, and an annual progress report on these plans.  
 
The Standards in Scotland’s Schools etc. Act 2000, as amended by the Education (Scotland) 
Act 2016, requires Education Authorities to provide an annual progress report and annual plan 
setting out: 
 
 

 the improvements the Council has made to address the five key priorities of the 
National Improvement Framework (NIF) 

 the steps the Council will take to achieve the five key priorities of the National 
Improvement Framework  

 the steps the Council will take to reduce inequalities of outcome resulting from socio-
economic disadvantage including Scottish Attainment Challenge plans 

 the steps the Council will take to involve a wide range of stakeholders, including 
headteachers, pupils, teaching and non-teaching unions, and partners, in the 
discharge of the statutory duty (‘the Socio-Economic Duty’) which requires the Council 
to continually consider whether the Council can do more to help those pupils impacted 
by socio-economic disadvantage to achieve equality of outcome, and to give due 
weight to the outcome of those considerations when delivering school education. 

 the plan must also set out any educational benefits the authority consider will result 
from taking all of these steps.  This has been included in the form of future stretch 
aims. 

 the ways in which the Council will, in providing school education, encourage equal 
opportunities and in particular the observance of equal opportunity requirements. 

 

The five key priorities of the NIF are: 

 Placing the human rights and needs of every child and young person at the centre of 
education 

 Improvement in children and young people’s health and wellbeing 

 Closing the attainment gap between the most and least disadvantaged children and 
young people 

 Improvement in skills and sustained, positive school-leaver destinations for all young 
people 

 Improvement in attainment, particularly in literacy and numeracy. 
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This plan also contributes to the 7 outcomes of the National Improvement Framework: 

 

 A globally respected, empowered, and responsive education system with clear 
accountability at every level that supports children, young people, and adult learners 
to thrive. The system enables the development of their knowledge, skills, values, and 
attributes that give them the best opportunity to succeed and contribute to Scotland’s 
society and economy.   

 Young people experiencing the benefit of schools and early years settings working in 
excellent partnerships with wider children’s services and other partners, families, and 
communities, in line with the GIRFEC approach.   

 Inclusive and relevant curriculum and assessment which gives young people the 
knowledge and skills necessary to contribute to society, and shape a sustainable 
future, while celebrating and supporting progression for all.   

 High levels of achievement across the curriculum for all learners, with action to close 
the poverty-related attainment gap.   

 Highly skilled teachers and school-leaders driving excellent learning, teaching and 
assessment for all, especially those with additional support needs.   

 Improving relationships and behaviour, and attendance, with increased engagement 
in learning and a culture of dignity and respect for all.   

 An education system engaging in digital technology to enhance all aspects of learning 
and teaching, supported by a digitally-skilled workforce and tackling digital inequality.   
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2. INTRODUCTION – THE WEST LOTHIAN CONTEXT 
 

Corporate Priorities    
 
The council has identified five priorities for the period 2023/24 to 2027/28. These reflect the 
areas that are the most important for the community and improving the quality of life for all 
living, working and visiting West Lothian.  
 
The priorities have been set through consultation with our community, staff and partner 
agencies and identify and address the most pronounced, collective needs of the local area. 
They will also provide a focus for decision making and resource prioritisation in the next five 
years, ensuring that we target our efforts towards the issues that matter most to the 
community.  
 
In the next five years, the council will focus on achieving outcomes in each priority:  
 

 
 
The Raising Educational Attainment Strategy is the key strategic tool for achieving the 
council’s priority of raising educational attainment.  
 
The purpose of the strategy is to ensure that all of our children and young people develop the 
values, attitudes, knowledge and skills necessary to shape a future for themselves.    
  
This will be possible through building their capacity as successful learners, confident 
individuals, responsible citizens, and effective contributors embracing all social 
circumstances, additional needs and protected characteristics.   
  
Ensuring that children and young people are at the heart of educational decisions, self 
evaluation and school improvement is fundamental to our strategy.    

 
There are two outcomes in the Raising Educational Attainment Strategy and these are:  
  

 Ensuring every child and young person experiences varied, vibrant and challenging 
learning experiences which are built on the provision of high quality and inclusive 
learning, teaching and assessment. Fundamental to this is the design and 
implementation of a curriculum that creates the conditions, culture and ethos for all 
four capacities to thrive and be equally valued.  
 

 Improving wellbeing, inclusion and attendance for all children and young people, 
promoting confidence, independent thinking and resilience.  Fundamental to this is 
working with families and partners to support the highest possible levels of 
engagement and equity for all.  

 
The West Lothian Raising Educational Attainment strategy is therefore aligned to the 
ambitions of the National Improvement Framework and consequently this Plan will contribute 
to meeting the performance targets set in the Corporate Plan and Raising Educational 
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Attainment Strategy. The Scottish Attainment Challenge (SAC) progress report and plan is 
also incorporated within. 
 
This Plan and Report fulfil the Council’s reporting obligations in terms of the Standards In 
Scotland’s Schools etc Act 2000. 
 
 
Collaborative Working 
 
West Lothian Council is committed to improving outcomes for all children and young people 
through Moving Forward in Learning (MFiL).  This centres on collaboration and networking to 
achieve effective school improvement and raise attainment, supporting the principle of 
improvement as a shared responsibility.  Collaboration strategies include practices which 
increase the capacity of schools and their partners to implement the changes necessary to 
secure improvement.  West Lothian Education Services has an ongoing commitment to 
promoting and embedding a culture of professional collaboration within and between schools. 
This also extends to having a clear desire to work with, learn with and influence improvements 
across our partner local authorities, with Early Years’ Partner Providers, college and at a 
national level. Well established and effective collaborations are in place, which lead to 
continuous improvement in West Lothian schools and early years settings.   
 
A Scottish Attainment Challenge (SAC) strategic partnership steering group has been 
established involving a range of partners across education services as well as a range of 
partners outwith.  This group agrees the Strategic Equity Funding (SEF) spend based on 
evidence of impact.  The group promotes partnership working and agrees the annual SAC 
plan for West Lothian.  A key element of this is the creation of collaborative projects based on 
partnership working which reports to the group regarding progress. 
 
Education Services also work collaboratively with partners on the development and 
implementation of the Children’s Services plan in accordance with the Children and Young 
People’s (Scotland) Act 2014. Local and national partners who deliver services for West 
Lothian’s children and families have come together to design and publish our Children’s 
Services Plan for 2023 – 2026 which is available on the West Lothian Council website. The 
Plan highlights partners’ commitment to delivering outcomes for children and young people in 
West Lothian through active participation in joint planning and delivery structures. We listen to 
the voices of children and their families and carers and ensure their views are valued and 
respected and include them in the planning process. The Plan demonstrates our collective 
commitment to providing services that are holistic, tackle inequalities, and focus on improved 
outcomes for children by delivering the Right Help at the Right Time. To ensure that children 
and young people have a head start in life, we are focused on the importance of early 
intervention and preventative work with families to improve opportunities and outcomes, help 
families cope with the pressures of parenting, as well as providing statutory early intervention 
and child protection services when this is needed. 
 
In addition Education Services work with the Anti-Poverty Taskforce and the Child Poverty 
Reference group, collaborating on the actions being taken by Education as part of the Tackling 
Poverty Action Plan. 
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3. ANNUAL REPORT 2024-25  
 
 

Section 3.1 – Steps to seek and have regard to the views of stakeholders and others 
 
i) Parental and Pupil Involvement and Engagement   
  
West Lothian Education Services has taken a systematic approach to seeking and having 
regard to the views of pupils, parents/carers, staff, representatives of trades unions and 
voluntary organisations. 
   
The West Lothian Parental Involvement and Engagement Framework recognises that the 
quality of involvement and engagement that parents have with their child’s learning is a key 
factor to ensuring successful outcomes. West Lothian schools continue to use a variety of 
existing, adapted and new approaches to engage and support parents/carers.  
   
West Lothian schools regularly gather the views and opinions of all stakeholders as part of the 
ongoing, robust self-evaluation approaches in place to support continuous improvement and 
inform individual school improvement planning. Schools and ELC settings have been 
innovative in their approach to welcoming and engaging parents within their unique context.  
  
In March 2025, West Lothian Council issued parent/carer surveys to all parents, and P5-7 and 
S1-3 pupils to gather annual information about the performance of all schools in relation to 
children’s wellbeing and learning.   
   
The primary surveys had a 89% pupil response rate and a 37% parent/carer response rate.  
   
Key strengths identified within the primary sector include:    
 

 Feeling safe at school and having someone in school to speak to if upset or worried  
 Being treated fairly and with respect   
 Children known, supported and encouraged as individuals  
 Children have opportunities to learn about their rights and these are promoted and 

protected in school 
 Children are getting on well with their learning and taking responsibility for their work 

in class 
 

Areas identified for further consideration: 

 Approaches to dealing with any bullying 

 Providing information to parents on how to support their child’s learning and ensuring 
that information reaches parents at the right time 

 Developing learning opportunities to make them more enjoyable 

 
The secondary surveys had a 68% pupil response rate and a 12% parent/carer response rate.  
  
Key strengths identified within the secondary sector include: 
 

 Schools ensuring young people are safe and treated fairly 

 Young people are progressing well in their learning and know who to ask for help if it 
is needed  

 Schools are ensuring that young people know about their rights and are promoting 
these  
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 Schools are working to ensure costs do not prevent young people from participating 
in wider school activities 

 Schools are sharing key messages around the importance of attendance 

 Parents are kept informed about the work of the school and school events 

 
Areas identified for further consideration:  
 

 Approaches to dealing with any bullying  
 Approaches to making learning experiences more enjoyable   
 Increased opportunities for family learning activities  

 

 

The ASN surveys had a 28% parent/carer response rate.  
   
Key strengths identified within the ASN sector include:    
 

 Feeling safe at school 
 Being treated fairly and with respect, and bullying being dealt with effectively 

 Children known, supported and encouraged as individuals  
 Children like being at school and they are increasing in confidence 

 Children have opportunities to learn about their rights and these are promoted and 
protected in school 

 Parents are well informed about what their child is learning, the work of the school, 
and school events 

 Schools promote the importance of attendance 

 
Areas identified for further consideration:  
  

 Ensuring parents receive information on how to support their child’s learning and 
increased opportunities for family learning activities 

 Continue to consider ways to reduce the costs of the school day 

 Continue to consider ways to support progress in learning 

 
 
 
 
ii) The National Thematic Inspection: Local authority approaches to support school 

improvement by Education Scotland (ES): 
 
 
The purpose of the national thematic inspection was to collate current priorities for improving 
school performance, what is working well and the challenges. His Majesty’s (HM) Inspectors 
gathered evidence from every local authority in Scotland on the following themes: How do 
local authorities support schools to improve the quality of education through implementing 
effective improvement planning and standards and quality reporting? How do local authorities 
support schools to improve the quality of education through self-evaluation and quality 
assurance? How do local authorities support schools to improve the quality of education 
through professional learning? How do local authorities deliver universal support and 
challenge for all schools, and/or targeted support for specific schools to improve the quality of 
education?  
 
Evaluative Feedback: 
 
West Lothian education service has effective arrangements to support schools with self-
evaluation, improvement planning and standards and quality (S&Q) reporting. Senior leaders’ 



 

 

10 

 

clear strategic vision for school improvement is embedded within schools’ S&Q reporting. The 
central team provides primary and secondary school staff with a wealth of robust quantitative 
and qualitative performance data for school improvement. Well-defined governance 
arrangements and the central team support, challenge and validate individual establishment’s 
school improvement plans (SIPs) and S&Q. Of note is the three yearly formalised validated 
self-evaluation (VSE) approach to support school improvement. Validated self-evaluation is a 
collaborative evaluative process led by central team officers, practising headteachers and 
senior leaders. 
 
Senior leaders oversee and implement a continuous cycle of improvement approach very well. 
The systematic processes and outcomes are continuously refined and improved with a focus 
on outcomes for young people. Education Service senior leaders compare their progress with 
school performance using national measures such as HM inspection reports across Scotland.  
 
The central team provides high quality professional learning sessions for school staff to 
become more confident in interpreting and using their data. Data availability is a strength of 
the work of the education service. Local authority officers work collaboratively with schools to 
identify and provide worthwhile professional learning opportunities that help to improve 
outcomes for children and young people. Central Officers also work in collaboration with 
schools through inclusion support plans by taking a system’s change approach to improving 
Inclusion outcomes. This input enables school staff to improve the quality and monitoring of 
children and young people with additional support needs. 
 
 
Next Steps: 
 
There is a need, as planned, to continue to improve the consistency of gathering and 
embedding stakeholder views meaningfully within school improvement approaches 
 
There is a need, as planned, for the Education Service to evaluate the use of data to improve 
further attendance, aspects of experiences in the senior phase and post school destinations.  
 
Moving forward, and as planned, there is a need to continue to moderate the effectiveness of 
support provided by the Quality Improvement team. 
 
 
 
iii) Local Authority Collaboration with Association of Directors of Education in 

Scotland and Education Scotland: 
 
Collaborative Improvement (CI) is an approach being adopted nationally through Association 
of Directors of Education (ADES). It aims to bring about improvement through shared work 
involving staff from a host local authority, Education Scotland, and staff from across other local 
authorities identified through the Association of Directors of Education Scotland (ADES). 
Together, the teams work together to establish the focus for the Collaborative Improvement 
visit and then undertake activities in the host local authority (LA) that result in an evaluative 
summary of where there are strengths and where there are areas that may require further 
focus. This method leverages the collective expertise and resources of different groups to 
drive meaningful change. The event focused on our identified priority of improving Positive 
Destinations, involving discussions with relevant colleagues and partners to determine the 
next steps for making improvements. 
 

Summary of Strengths: 
 

West Lothian has demonstrated effective collaboration with a wide range of partners, including 
industry, Skills Development Scotland (SDS), Community Learning and Development (CLD), 
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College and ASN services, all working towards a shared goal of supporting young people. 
Clear partnership agreements and strong communication have fostered innovation and 
strengthened relationships between the schools and colleges, while collaboration between 
Education and Social Policy ensures effective data sharing for Looked After and 
Accommodated Children.  
 
The introduction of the Power BI platform has enhanced data analysis, allowing for detailed 
insights into student cohorts and early identification of those at risk of negative destinations. 
This tool, along with improved transition data sharing, is enabling timely, data-driven decision-
making and continuous improvement.  
 
Schools are effectively using internal hubs to address individual needs, supported by 
committed staff who build trust and strong relationships with young people and families. 
Curriculum planning is aligned with labour market intelligence, ensuring tailored pathways for 
learners.  
 
Leadership in West Lothian has a strategic focus on prioritising pupil outcomes and future 
pathways. A supportive environment, strengthened by the introduction of a steering group for 
young people at risk, reflects a collective will to achieve the best outcomes for all. Regular 
data meetings, focusing on areas like attendance, attainment, and positive destinations, are 
underpinned by a wealth of detailed analysis, fostering a culture of reflection and continuous 
improvement. Overall, there is a strong commitment across all stakeholders to deliver 
meaningful and lasting impact for young people. 
 

Next Steps: 
 

West Lothian aims to enhance coherence and connections across initiatives, ensuring a 
joined-up approach and equitable resource distribution. Collaboration between schools and 
colleges needs to be strengthened further to align curriculum provisions with learners' needs.  
 
The quality and impact of supports provided outside school should be evaluated, with an 
emphasis on sustained outcomes and the inclusion of pupil voice in decision-making 
processes.  
 
Regular communication between partners is needed to improve collaboration. Programmes 
such as HYPE and Skills Training should be reviewed for quality and strategic alignment. 
Strategic priorities must balance raising attainment with achieving positive destinations, 
ensuring all stakeholders are aligned and accountable in supporting young people to reach 
their full potential.  Pathways from existing offers should be aligned, and curriculum co-creation 
with partners and employers should ensure impactful early interventions. 
 
There is a need for detailed analysis of target groups, particularly within ASN, and better use 
of data tools to enhance tracking and system improvements.  
 
Consistency in hub structures and clarity in roles, responsibilities, and accountability within 
schools are needed, alongside early interventions and opportunities for career advisors to 
engage with pupils.  
 
 
 



Section 3.2 – Steps in pursuance of the National Improvement Framework 
 
 
The following pages contain summary reports for the strategic priorities for session 2024-25, 
progress made and next steps for session 2025-26.  
 
The summary reports are developed by central quality improvement officers and are in 
collaboration with Moving Forward in Learning collaborative groups and improvement teams 
across West Lothian Education Services.  These include school leaders, Additional Support 
Needs colleagues, Educational Psychology Services, Community Learning and Development 
staff, equity officers and professional learning teams as well as external partners as 
appropriate: 
 

 
NATIONAL IMPROVEMENT FRAMEWORK PRIORITIES: 

 

 Raising Attainment and Closing the Gap in Literacy & English 

 Raising Attainment and Closing the Gap in Numeracy & Maths 

 Improving Health & Wellbeing 

 Developing the Young Workforce 

 Involvement & Engagement – Pupils and Parents 
 
Reports and plans specifically relating to the Closing the Poverty-related attainment gap 
through the Scottish Attainment Challenge – Pupil Equity Funding and Strategic Equity 
Funded projects - are contained in the section 3.ii. 
 
 
EDUCATION SERVICES STRATEGIC PRIORITIES IN THE FOLLOWING AREAS 
SUPPORT THE WEST LOTHIAN RAISING EDUCATIONAL ATTAINMENT STRATEGY AS 
WELL AS THE NIF PRIORITIES: 
 

 Curriculum 

 Learning, Teaching and Assessment (in conjunction with the RIC) 

 Assessment & Moderation 

 Early Years  

 Additional Support Needs Quality Improvement 

 Digital Learning 
 
Please note that for Sections 3.2 and 3.3: 
 

 Performance information relating to progress with NIF data/stretch aims is contained 
within Section 3.3 (i)  This information also includes future targets in line with stretch 
aims reporting 

 

 Further actions relating to Tackling the Poverty Related Attainment Gap are contained in 
Section 3.3 (ii) 

 

 It should be noted that Curriculum for Excellence progress data is provisional 
 

 It should be noted that leavers’ data refers to data released in February each year 
 

 (pp refers to percentage point improvement) 
 
It is essential to note that none of the progress or plans captured on the following pages should be 
seen in isolation.  Many are interdependent on each other within a complex system which all work 
towards improving outcomes for children and young people in West Lothian.   
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NATIONAL IMPROVEMENT FRAMEWORK PRIORITY:  Literacy and English 

  

Priority Actions (session 2024-25)  

 
Curriculum Development - further development of curriculum offer for Literacy and English 
2-18, using the WL BGE Improving Literacy and English Toolkit and embedding use of the 
WL Progression Pathways for literacy (early to fourth level) and the development of flexible 
senior pathways that enhance opportunities for achievement.   

  
Self-Evaluation for Improvement - support self-evaluation through the effective use of data 
and high-quality assessment to ensure needs, gaps and strengths are accurately identified 
and supported and further support the use of universal and targeted evidence-based 
approaches to secure appropriate pace and challenge for all learners. 

  
Building Staff Capacity - support and provide CLPL and moderation opportunities which 
strengthen the quality of all aspects of learning, teaching and assessment and includes the 
use of digital technologies, inclusive pedagogy and literacy across learning. 

Baseline (session 2023-24) 
ACEL LITERACY COMBINED P1, P4, P7: 
Overall levels: 79.64%  
Q1: 71.71% and Q5: 90.92%  
Q1 v Q5 Gap pp: 19.21 
  

ACEL LITERACY S3: 
Overall levels: 95.7%  
Q1: 91.2% and Q5: 98.2% 
Q1 v Q5 Gap pp: 8.6 

  

Target (session 2024-25) 
ACEL LITERACY COMBINED P1, P4, P7: 
Overall levels: 80%  
Q1: 72% and Q5: 91.0%   
Q1vQ5 Gap pp: 19.0% 
  

ACEL LITERACY S3: 
Overall levels: 95.0% 
Q1: 92.5% and Q5: 98.7%   
Q1vQ5 Gap pp: 6.2 

  

Performance (session 2024-25) 
ACEL LITERACY COMBINED P1, P4, P7: 
Overall levels: 79.12%  
Q1: 72.76% and Q5: 89.33%  
Q1vQ5 Gap pp: 16.57 
 

ACEL LITERACY S3: 
Overall levels: 95.9% 
Q1: 92.9% and Q5:99.0% 
Q1vQ5 Gap pp: 6.1 
  

Progress 
• The West Lothian BGE Improving Literacy and English Toolkit was re-launched 

across literacy practitioner networks to support curriculum review and to further 
embed the Literacy and English Pathways and Pupil Targets. All headteachers were 
involved in a Literacy and Numeracy conference in November 2024 that allowed 
them to moderate and share their progress and achievements in their curriculum 
offer and consider next steps.  

• Middle leaders training has been developed to use the WL BGE Improving Literacy 
and English Improvement Tool to support literacy and English curriculum design and 
development. This will be used to support the sharing of good practice and effective 
collaboration of curriculum design. 

• A WL Creativity in Literacy Competition was launched to support and enhance 
planning of literacy and showcase creative approaches being used in playrooms and 
classrooms across the authority. Over two-thirds of our primary schools submitted at 
least one entry. 

• A short-life working group was established to develop WL guidance on the 
importance of structured, systematic approaches to phonics. The foundations of the 
guidance are built upon the Education Scotland Learning to read in the early years 
resource and will be used to support schools to review their curriculum offer. 

• A small test of change has been trialled with a few primary schools on improving 
writing outcomes for children with additional support needs. Service design tools 

Impact  
• In primary, ACEL data demonstrates that most children in P1, P4 and P7 achieved 

the level.   
• In secondary, almost all young people achieve CfE third level or better in Literacy by 

the end of S3 and most young people leave school with an SCQF Level 5 Literacy. 
• Primary school inspections this session reported that children make good or better 

progress in literacy and English, with most achieving very good progress from prior 
levels of attainment. It was reported that children benefit from access to a school 
library, which aids in developing their literacy skills. Most children are making very 
good progress in listening, talking, reading and writing, with a few exceeding 
expected levels. Children requiring targeted support are making good progress 
toward their individual targets.  

• Primary VSE sampling of children’s progress and achievement in literacy and 
English found that overall 9 At P4 almost all children were making very good 
progress in almost all aspects of talking and listening and reading and most children 
were making good or better progress in writing. At P7 almost all children were 
making good or better progress in all aspect of literacy and English. Overall, children 
talked confidently about their talking and listening skills and the choice of texts they 
like to read. Children were able to discuss various genres and text features.  
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have been used to ensure approaches are child-centred and supporting children to 
more effectively capture their ideas and evidence their progress and achievement. 

• The Listening to the Learner’s Voice Literacy and English Toolkit was launched and 
used within the WL Mini Literacy Champs Network. Almost all primary schools 
attended the mini-champs network to share good practice and support pupil voice 
and leadership. Future feedback will be used to better inform the strategic local 
authority priorities. 

• The WL Literacy and Numeracy Intervention Support Tool is being used across the 
authority to identify the interventions that will support children and young people to 
help close the gap and make accelerated progress in their learning. Schools record 
and monitor this through the PEF Planning Tool. Case studies have been developed 
to showcase impact of interventions and allow schools to share their journey and 
success. 

• The Primary VSE Literacy Tool has been used to sample the progress and 
achievement of learners at P4 and P7 in literacy. This information is being shared 
with schools to support their next steps in planning curriculum improvement.   

• School improvement priorities were used to develop the programme for the staff 
Literacy Champions Network and content of the headteacher conference.  

  

• All primary schools continue to use the WL Progression Pathways for Literacy and 
English for curriculum planning and tracking. Pathways are also used to support 
quality assurance, professional dialogue and to review and adapt support. 

• A small test of change was initiated to support learners with additional support 
needs in unlocking their potential in writing. Early feedback has demonstrated that 
learners were responding well to the use of digital tools as an alternative approach 
to writing and enjoying the opportunity to be creative and follow their own interests. 

• Feedback from the Headteacher Literacy and Numeracy conference in November 
2024 highlighted that almost all participants said the purpose of the event was well 
explained and most participants said the content encouraged attendee participation. 
Headteachers reported that they benefitted from the information sharing, activities 
that allowed for discussion and the sharing of good practice from other schools. 
They enjoyed the opportunity to network and share ideas/good practice and 
collaborate with colleagues. They reported that they enjoyed the workshops offered 
and how they linked to the strategic direction big picture messages. Headteachers 
report feeling of being inspired.  

• Our Literacy Champions have benefitted from training from the WL Digital Pedagogy 
Officers on using Learning Accelerators (Reading Progress and Coach) and using 
Adobe with AI to support creative approaches and rich literacy experiences. Network 
members responded positively to our ‘sharing practice’ session, where we heard 
about school improvement priorities. The network have also taken part in 
collaborative dialogue on topics including Literacy frameworks and the ‘Every Child 
a Library Member’ initiative. These activities provide the opportunity for practitioners 
to engage in self-reflection, learn from one another, and contribute to the building of 
collaborative capacity.  

  

Learner voice 

  
Responding to the UNCRC United Nations Convention on the Rights of the Child 
(Incorporation) (Scotland) Act 2024 the Literacy and English Steering Group continue to 
reflect on how learner voice is shaping the West Lothian strategic direction for literacy and 
English. Schools have been encouraged to use the ‘Listening to Learner’s Voice in Literacy 
and English Tool’ with learners to review and shape their curriculum offer. The Youth Voice 
Framework has been used during Literacy Mini-Champs sessions, to encourage learners to 
investigate what is working well in their schools and share good practice. 

  

  

Next steps for session 2025-6 
Curriculum Development: 

 Develop training and support model, using Education Scotland’s Early Reading 
Project. 

 Develop training and support model for improving outcomes in writing. 

 Establish a short life working group to develop an action plan to support 
recommendations from the Curriculum Improvement Cycle reports. 

 Develop 2025/26 Creativity in Literacy Competition.  
 

Self-Evaluation for Improvement: 
 Continue to develop approaches to embed learner voice in reviewing and 

developing their literacy and English curriculum offer. 
  

Building Staff Capacity: 
 Continue to develop of self-led training modules, for core aspects of pedagogy 

expected in WL. 
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NATIONAL IMPROVEMENT FRAMEWORK PRIORITY:  Numeracy and Mathematics 

  

Priority Actions (session 2024-25) 

 
Curriculum Development - further development of curriculum offer for Numeracy and 
Mathematics 2-18, using the WL BGE Improving Numeracy and Mathematics Toolkit and 
embedding use of the WL Progression Pathways for numeracy early to fourth level and the 
development of flexible senior pathways that enhance opportunities for achievement.  

  
Self-Evaluation for Improvement - support self-evaluation through the effective use of data 
and high-quality assessment to ensure needs, gaps and strengths are accurately identified 
and supported and further support the use of universal and targeted evidence-based 
approaches to secure appropriate pace and challenge for all learners. 

  
Building Staff Capacity - support and provide CLPL and moderation opportunities which 
strengthen the quality of all aspects of learning, teaching and assessment and includes the 
use of digital technologies, inclusive pedagogy and numeracy across learning.  

Baseline (session 2023-24) 
ACEL NUMERACY COMBINED P1, P4, P7: 
Overall levels: 85.05%,  
Q1: 76.51% and Q5: 94.43%  
Q1 v Q5 Gap pp: 17.92 

  
ACEL NUMERACY S3: 
Overall levels: 94.3%  
Q1: 93% and Q5: 98.4%  
Q1 v Q5 Gap pp: 5.4               

  

Target (session 2024-25) 
ACEL NUMERACY COMBINED P1, P4, P7: 
Overall levels: 85.5%,  
Q1: 78% and Q5: 93.9%  
Q1 v Q5 Gap pp: 15.9% 

  
ACEL NUMERACY S3: 
Overall levels: 95%  
Q1: 92.9% and Q5: 98.5%  
Q1 v Q5 Gap pp: 5.6 

Performance (session 2024-25) 
ACEL NUMERACY COMBINED P1, P4, P7: 
Overall levels: 84.58%,  
Q1: 77.58% and Q5: 91.84%  
Q1 v Q5 Gap pp: 14.26% 
 

ACEL NUMERACY S3: 
Overall levels: 93.9%  
Q1: 90.9% and Q5:98.8% and  
Q1 v Q5 Gap pp: 7.8 
  

Progress 
• The WL BGE Improving Numeracy and Mathematics Toolkit was re-launched across 

practitioner networks to support curriculum review and development. All 
headteachers were involved in a Literacy and Numeracy conference in Nov 2024 
that allowed them to moderate and share their progress and achievements in their 
curriculum offer and consider next steps.  

• Middle leaders training has been developed to use improvement tool to support 
curriculum design and development. This will be used to support the sharing of good 
practice and effective collaboration of curriculum design. 

• A WL Creativity in Numeracy Competition was launched to support and enhance 
planning of numeracy and mathematics and showcase creative approaches being 
used in playrooms and classrooms across the authority.  

• Pathways within the senior phase are continually evolving. The introduction of N5 
and Higher applications of Mathematics provide further opportunities for 
achievement and opportunities to achieve Level 5 and Level 6 Numeracy through a 
Unit approach support some learners to maximise their potential. 

Impact  
 In primary, ACEL data demonstrates that most children in P1, P4 and P7 achieved 

the level.   

 In secondary, almost all young people achieve CfE third level or better in numeracy 
by the end of S3 and most young people leave school with an SCQF Level 5 
numeracy. 

 From our primary school inspection this session it was reported that children 
demonstrate good progress in numeracy and mathematics, particularly in areas 
such as number, money, measure, and shape, position, and movement. Most 
children confidently apply their numeracy skills in various subjects and contexts, with 
a few exceeding national expectations.  

 Primary VSE sampling of children’s progress and achievement in numeracy and 
mathematics found that overall most children are making good or better progress. In 
P4 children are making good or better progress in most areas of numeracy and 
maths and in P7 children it is almost all areas. Children were able to talk confidently 
about their classroom experience, share strategies and use CPA approaches. 
Children demonstrate a strong knowledge and number skills. 
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• The Secondary Subject networks are being used this session to Increase confidence 
amongst almost all secondary teachers of what “meeting learners’ needs” looks like 
in the classroom through engagement with the Circle framework and use of the 
Equity materials. 

• The Listening to the Learner’s Voice Numeracy and Mathematics Toolkit was 
launched and used within the WL Mini Numeracy Champs Network. Most primary 
schools attended the mini-champs network to share good practice.  

• The WL Literacy and Numeracy Intervention Support Tool is being used across the 
authority to identify the interventions that will support children and young people to 
help close the gap and make accelerated progress in their learning. Schools record 
and monitor this through the PEF Planning Tool.  

• The Primary VSE Numeracy and Mathematics Tool has been used to sample the 
progress and achievement of learners at P4 and P7. This information is being 
shared with schools to support their next steps in planning curriculum improvement.   

• School improvement priorities were used to develop the programme for the staff 
Numeracy Champions Network and content of the headteacher conference.  

• Self-led modules have been developed to support practitioners to plan and deliver 
high quality learning experiences. Modules have been developed in Concrete 
Pictorial and Abstract Approaches, Maths Through Stories, and Number Talks. 

• Training has also been developed to promote mathematical thinking and problem 
solving alongside the ‘Problem Solving Schools Charter’ through Nrich. 

• Building Thinking Classrooms in Mathematics has been extended in all secondary 
schools, with at least 2 practitioners in each departed having attended training. Over 
half of primary schools have now attended lead practitioner training and 4 clusters 
have developed cluster plans to support the development of core practices. Across 
the authority there is a growing community of lead practitioners within a who are 
passionate and want to improve the conditions for deep mathematical thinking and 
learning by engaging in this research-informed practice and learner-led thinking.   

 All primary schools continue to use the WL Progression Pathways for curriculum 
planning and tracking. The pathways are also used to support quality assurance, 
observations, professional dialogue, teacher professional judgement and to review 
and adapt support. 

 The secondary PTC and Maths networks have based all professional learning and 
collaborative work under the banner of “Meeting Learners’ Needs”, through the 
continued focus on Building Thinking Classrooms in Mathematics and the 
pedagogical approaches that support this.  Feedback from practitioners has been 
positive. 

 Secondary VSE evidence shows a greater use of the P7 data, CAT and SNSA to 
plan learning and interventions including differentiating numerical concepts within 
curricular areas in some schools. Learners who are not accessing mainstream 
classes are being given opportunities to gain the highest possible numeracy level. 

 Feedback from practitioners involved in BTC continues to demonstrate that 
practitioners have benefitted from collaborative professional enquiry and can see the 
benefit in practice to support learner’s problem solving and collaborating in visible 
thinking. Observations of practice highlight that practitioners are de-fronting the 
classroom and learners are taking a lead in their learning. They are working 
effectively in visibly random groupings and more readily sharing and recording their 
ideas.  

 Feedback from the Headteacher Literacy and Numeracy conference in Nov 2024 
highlighted that headteachers reported that they benefitted from the information 
sharing, activities that allowed for discussion and the sharing of good practice from 
other schools. They enjoyed the opportunity to network and share ideas/good 
practice and collaborate with colleagues. They reported that they enjoyed the 
workshops offered and how they linked to the strategic direction big picture 
messages. Headteachers report feeling of being inspired. 

Learner voice 

 
Responding to the UNCRC United Nations Convention on the Rights of the Child 
(Incorporation) (Scotland) Act 2024 the Numeracy and Mathematics Steering Group continue 
to reflect on how learner voice is shaping the West Lothian strategic direction for Numeracy 
and Mathematics. Schools have been encouraged to use the ‘Listening to Learner’s Voice in 
Numeracy and Maths Tool’ with learners to review and shape their curriculum offer. The 
Youth Voice Framework has been used during Numeracy Mini-Champs sessions, to 
encourage learners to investigate what is working well in their schools and share good 
practice. 

  

Next steps for session 2024-25 
  

Curriculum Development: 
 Establish a short-life working group to develop an action plan to support 

recommendations from the Curriculum Improvement Cycle reports. 

 Establish a short-life working group to develop an action plan to support curricular 
transition from primary to secondary. 

 Implement STEM SPACE Project across identified primary schools. 

 Further develop support materials for WL schools to sign-up to the NRich Problem-
Solving Schools Charter. 

 Develop 2025/26 Creativity in Numeracy Competition. 
  

Self-Evaluation for Improvement: 
 Continue to develop approaches to embed learner voice in reviewing and 

developing their numeracy and maths curriculum offer. 
  

Building Staff Capacity 
 Continue to develop Building Thinking Classrooms training, though a cluster model.  
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NATIONAL IMPROVEMENT FRAMEWORK PRIORITY:  Health and Wellbeing  
  

Priority Actions (session 2024-25) 
 
All pupils will know how to access mental health support and all staff will have increased confidence 
in providing support for pupils through the use of staff guidance and the Children and Young 
People’s Mental Health Pathway.Almost all schools will have taken part in Trauma Skilled 2 Training. 
 
All schools will have refreshed their Positive Relationships Policy which includes an Anti-Bullying and 
Equality and Diversity Statement. 
 

Ongoing 3.1 Visits will support schools to evaluate 3.1 effectively with confidence. 

 

Ongoing Inclusive Curriculum offers i.e. ICHS SAMH and Active Schools/PEPAS Test of Change, 

St. Kents and West Calder Active Travel initiative, ongoing use of Learning for Sustainability 

Pathway, Anti-Racism Toolkit, inclusive Curriculum refresh and Community Regeneration 

engagement will continue to engage pupils further in their learning. 

Baseline (session 2023-24)  
 

 Overall Wellbeing indicator stats for 
respected: 85.16% included: 86.85% 
(most)  

 96% of delegates who completed an 
evaluation have increased 
understanding of what trauma is and 
how common it is.  

 100% of delegates who completed an 
evaluation understand the ways that 
trauma can affect people, including 
the impact on people’s brains, bodies 
and behaviour.  

 96% of delegates who completed an 
evaluation know how to support 
people following a traumatic event 
and their role in promoting safety.  

 98% of delegates who completed an 
evaluation understand ways in which 
they can support people to recover 
from trauma.  

 98% of delegates who completed an 
evaluation developed knowledge and 
skills to care for their own wellbeing.  

 Almost all staff continue to feel 
confident.  Most parents are happy 
with procedures.  Only 55.32% agree 
that bullying is dealt with effectively in 
their school.  

 Almost all schools 3.1 QI is good or 
very good.  A few are excellent.  

Target (session 2024-25)  
 

 Almost all children and young people 
consulted with (HWB Champs and L and L 
users) provided feedback that the pathway 
developed is useful. Online statistics show a 
high percentage of users are accessing the 
pathway. 

 Almost all staff will report feeling more 
confident in TIP and TS2 Strategies.  
Almost all pupils will feel nurtured, included 
and respected in school. 

 All schools to have an Anti-Bullying 
Statement. 

 All schools will have at least G for 3.1 Most 
will have VG. 

 All schools in focus group feel more 
confident to plan LfS and pupils report that 
their curriculum has been enhanced using 
LfS Map and Active Travel 

 
 Almost all pupils will report that they feel 

Active at school and in the community.  
 
 
  
  

Progress  
 
1 Children and Young Persons Mental Health Pathway shared with all schools 
2 All schools have an Anti-Bullying Statement 
3 4 more Clusters trained in Trauma Skilled 2 Practice 
4 9 3.1 Support Visits carried out 
5 LFS Map piloted by 18 schools 
6 All schools (18) in LfS practitioner guidance focus group report an increase in confidence when planning 

learner experiences for LfS.61 Active Schools Travel projects received funding this session. Staff and pupils 
report an increase in awareness of the benefits of AST 

7 Power BI wellbeing Data Pilot  

Impact  and Performance (Session 2024-2025) 
 

 Almost all children and young people consulted with (HWB Champs and Listen and Link users) 
provided feedback that the pathway developed is useful. Online statistics show a high 
percentage of users are accessing the pathway: 36,601 in 24-25- resulting in a 67% increase on 
total visitors from 23-24. 

 
 Most children and parents agree that bullying is dealt with effectively and most children agree 

behaviour is positive. 
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8 25 Networks have taken place this year with all participants feedback that these networks are informative 

and useful. 

 
  

An example of the data gathered from secondary HWB surveys (76% completion) shows 
 In secondary 90% of pupils who responded, reported treating staff and other young people with 

respect ‘all of the time’ or ‘often’ which has shown improvement of 2 pps from last session 
 In secondary 11% of pupils who responded to the survey reported experiencing in person 

bullying ‘all of the time’ or ‘often’ which has improved by 1 pps from last session. 
 

Overall Primary School Health and Wellbeing Profiles show : 
Safe - 86% Green 7% Amber 
Healthy - 85% Green 9% Amber 
Achieving - 84% Green 9% Amber 
Nurtured - 88% Green 5% Amber 
Active - 88% Green 6% Amber 
Respected - 82% Green 11% Amber  
Responsible - 86% 8% Amber 
Included - 83% Green 10% Amber  

 
  Almost all staff will report feeling more confident in TIP and TS2 Strategies. 
 100% of delegates who completed an evaluation have increased understanding of what trauma 

is and how common it is. 
 98% of delegates who completed an evaluation understand the ways that trauma can affect 

people, including the impact on people’s brains, bodies and behaviour. 
 98% of delegates who completed an evaluation know how to support people following a 

traumatic event and their role in promoting safety. 
 99% of delegates who completed an evaluation understand ways in which they can support 

people to recover from trauma. 
 94% of delegates who completed an evaluation developed knowledge and skills to care for their 

own wellbeing. 
 Almost all schools have G or VG for 3.1. All schools who received a 3.1 visit report that they have 

increased confidence in reporting on this QI. 
 All schools in focus group feel more confident to plan LfS and pupils report that their curriculum 

has been enhanced using LfS Map and Active Travel. 
 Almost all pupils will report that they feel Active at school and in the community. 
 All HTs involved in Pilot have increased confidence to use HWB Data to plan for targeted 

interventions. 
 Staff, Family and Mini champs continue to provide increasingly positive feedback about how 

useful Networks are.  
Learner voice  

 
Mini and Midi Pupil Champs have continued to be the lead voices for taking forward our HWB Action Plan 
priorities.  For example, promoting our Mental Health Pathway and encouraging their schools to take part in the 
Daily Mile. All Mini and Midi Champs get the chance to attend an in person Cluster meeting to share their 
views.  This is recorded and shared with schools.  This also ensures that Pupil Voice is at the heart of planning 
next steps.  

  

Next steps for session 2025-26 
“Supporting Inclusive Relationships #we belong” 

 
1 Almost all pupils will know how to access mental health support and all staff will have increased 

confidence in providing support for pupils through the use of staff guidance and the Children and 
Young People’s Mental Health Pathway. 
Measurable Outcome: Almost all pupils will report that they know where to find help and support. 
Almost all staff will report that they have increased confidence in providing support.  

 
2 Almost all schools will have taken part in Trauma Skilled 2 Training.  

Measurable outcome: Almost all staff will have increased confidence in ensuring self care, 
ensuring safety, understanding the impact of trauma and building strength and resilience. 
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3 All schools will have refreshed their Positive Relationships Policy which includes an Anti-Bullying 

and Equality and Diversity Statement. 
Measurable Outcome: All schools will have the above and almost all learners will report that they 
feel that behavior is positive and bullying is dealt with effectively. 
Staff training evaluations will show increased confidence. 

 
4 3.1 Visits will continue to support schools to evaluate 3.1 effectively with confidence. 

Measurable Outcome: Schools will report that 3.1 visits have increased their confidence and 
overall QI evaluations will show that almost all schools are Good or Very Good 

 

5 Curriculum offers i.e. ICHS Cluster SAMH and Active Schools/PEPAS Test of Change, St. Kents 
and West Calder Active Travel initiative, ongoing use of Learning for Sustainability Pathway and 
Community Regeneration engagement will continue to engage pupils further in their learning. 
Measurable Outcome: Target groups of pupils will report positively in regard to being Active, 
Healthy and Included. 
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THE NATIONAL IMPROVEMENT FRAMEWORK PRIORITY: Developing the Young Workforce  

Priority Actions Session 25-26 

 More young people moving into positive, sustained post school destinations  

 Increase Employer engagement with schools  

 Co-develop pathways with employers to support routes into the professions linked to 
Labour market intelligence 

 Increase awareness, applications and appointments into Graduate and modern 
apprenticeship schemes 

 INSPIRE pathways expansion  

Baseline (published Feb 2024)  

 94.1% of young people 
went into a positive 
destination   

 88.6% of Q1 young people 
went into a positive 
destination 

 All schools have links to 
local and national 
employers  

 Health and Social Care 
courses offered through 
West Lothian College and 
planning for opportunities 
with other colleges   

Target (published Feb 2025)  

 96.1% of young people entering a positive 
destination  

 92.2% of Q1 young people entering a positive 
destination 

 Further NHS Pathways added to the senior phase 
offer 

 Strengthen existing employer links and add to the 
partnerships  

Performance (published Feb 2025)  

 95.8% of young people moved into a positive destination  

 92.5% of Q1 young people moved into a positive destination 

 DYW Target Operating models from Schools and DYW reports are showing increasing 
employer engagement  

 Increased opportunities to support positive destinations for learners with ASN  
Progress  

 There was a 1.7% increase in the number of young people moving into a positive 
post school destination. This was due to the targeted support system, improved 
partnership working and making strategic use of data to identify needs and plan 
offers. 

 Positive destinations for Q1 young people increased by 3.9% 

 The new courses from New College Lanarkshire and Fife College have been added 
to course choice options and promoted across all schools  

 Positive outcomes for CECYP positive destinations 

 INSPIRE pathways pilots have proved very successful 

Impact   

 The new processes and systems are more data driven and proactive leading to an 
improvement in positive destinations for all young people 

 New school tracking systems are supporting analysis of needs of young people and 
matching to relevant and appropriate post school offers 

 25 young people were given the opportunity to participate in CSCS training and 
assessments linking with the construction sector needs across west Lothian. 

 INSPIRE Pathways are now underway, with secured funding and established links to 
community groups and businesses to support tailored and bespoke packages for several 
learners. 

Learner voice  

 A Leavers Questionnaire was developed to gather information about the school 
experience and help guide development of employability skills. Feedback will support 
next steps for the Positive Destinations groups, school hubs and the DYW Steering 
Board. 

 Through the 16+ Datahub young people identified careers in the NHS as a potential 
pathway that they would like more opportunities to explore.    

Next steps for session 2025-2026 

 The Positive Destinations Improvement Group will maintain a strategic overview of 
learners' needs, collaborating with key school personnel and external partners to provide 
necessary support and guidance. The new tracking and monitoring system, 
implemented in 2024/25, will be closely evaluated to ensure it meets the needs of all 
stakeholders. 

 The DYW Steering Board will develop and evaluate business partnerships which support 
the curriculum and work experience in line with labour market intelligence. 

 Further exploration of opportunities for volunteering and apprenticeships to take place 
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NATIONAL IMPROVEMENT FRAMEWORK PRIORITY:  Engagement and Involvement of Parents/Carers and Pupils  
  

Priority Actions  

 Develop further professional learning and support for family learning and parental 
engagement  

 Fully establish Children’s Rights Network and extend to primary school pupils  

 Further development and trialling of Lundy/Youth Voice Charter and Toolkit to support 
a consistent and authentic pupil voice and participation across settings and strategic 
groups  

 Development of professional learning on Dignity in Schools, creating child friendly 
policies/documentation and UNCRC toolkit 

 Evaluate impact of authentic pupil voice on Participatory Budget trials  

 Maintain professional networks to support practitioners with Children’s Rights and 
authentic pupil participation  

 Continue to ensure schools remain on their RRSA journey and support the ongoing 
promotion and protection of children’s rights.  

  

Baseline (session 2023-24)  

 All schools are planning for parental 
involvement and engagement and most, 
parents, 71.26%, confirm their child’s 
school provides family learning 
opportunities. 

  55.25%of pupils feel that bullying is being 
dealt with effectively. 74.62% parents 
agree. At least 90% of staff are confident 
in anti-bullying procedures.   

 All schools have an identified lead 
practitioners for UNCRC/RRSA 

 RRSA: 7 Gold accreditations, 33 Silver 
and 12 Bronze  

Target (session 2024-25)  

 75% of parents confirm their child’s school 

provides family learning opportunities. 

 Training on approaches to authentic pupil 
voice and participation will increase staff 
confidence and consistency. 

 Schools will undertake an authentic 
approach to development of 
policy/guidance development. 

 Primary Pupil Network will be established 
and support sharing of good practice 
across schools 

 All schools will be registered and 
progressing on their RRSA journey: target 
- Bronze 10, Silver 40 and Gold 20  

Performance (session 2024-25)  
 CLPL evaluations/feedback provided on pupil voice/participation highlighted increased 

confidence from participants on what constitutes authentic pupil voice and tools/materials 
are easily accessible to support this.   

 Approaches to developing anti- bullying guidance in schools have continued to increased 
staff confidence and in participating schools, ethos surveys demonstrate an average 
overall. increase of 3.23%% in positive responses to this across all schools. Individual 
school directly involved demonstrate increased gains, on average 8.4% 

 87.35% of Primary pupils and 66.09% of Secondary pupils agreed that their rights were 
being taught, protected and promoted in school.   

 Approaches to involving pupils in child friendly policy creation are consistent, staff 

demonstrate. 

 All Schools involved in the Participatory Budget trial demonstrated a more authentic 

approach to participation and pupil voice. Staff confidence increased. 

Progress  
 MFiL undertook an audit of current practice across schools in relation to parental 

engagement and family learning. 

 In collaboration with Adult Learning Services, a Family Learning Resource to support 
Family Learning has been created (draft) and examples of Case Studies have been 
collated. This provides a selection of detailed lesson plans/resources to support schools 
with providing variety of high-quality family learning experiences and examples of effective 
practice. 

 In collaboration with partners in CLD and Social Policy, WL Children’s Rights network has 
held 3 successful engagement events. These explored issues identified by the young 
people (Youth Voice Toolkit) - attendance, gender-based violence. 

Impact   
Most schools, 71%, highlighted that case studies and resources would further support 
confidence in delivering high quality family learning activities linked SIP priorities. 74% of 
schools are planning for and providing family learning opportunities. 

 Initial feedback from MFiL working group suggests that these resources support 
understanding of what constitutes effective family learning and are helpful in supporting 
the planning of high-quality examples. Case studies provide examples of good practice 
and allow for increased opportunities to network/good practice visits. 

 37 young people attended across the 3 events with 4 secondary schools represented and 
a variety of community groups. Feedback highlighted that young people felt they had the 
opportunity to explore issues that were important to them and consider how and who 
needed to hear their voices to initiate change.   
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 Primary Pupil network has been established and termly sessions have been facilitated to 
support the sharing of good practice across schools. 

 Through analysis of current data, schools identified key priorities for development relevant 

to their context. These included anti-bullying, equalities and diversity, leadership, 

participatory budget opportunities. 

 Schools engaged in a Lundy Model of Participation trials to ensure learner voice was 
central to development of school guidance/policy. Supported sessions/ongoing training 
provided.CLPL and targeted support provided to schools supporting increased authentic 
pupil voice. Support materials also created.  

 A number of CLPL opportunities on Youth Voice Toolkit and Charter/authentic Pupil voice 
have been provide throughout the year 

 Ongoing work across authority and beyond to share key messages and consistent 
approaches to pupil voice across existing professional networks and with partners. 

 

  

 49 schools have registered with the Primary network, with 38 attending all 3 sessions. 
Feedback highlights the value pupils place on the opportunity to learn from other schools 
and share practice. Pupils valued the opportunity to shape this network and have 
identified further ways to develop this. 

 All staff reported that as a result of engaging in the pilots they felt more confident in 
leading authentic pupil voice/participation with an average increase of 42% in confidence 
rates from before to after. All reported that they could see the value in using Lundy model 
Youth Voice Toolkit to provide structure and process. All had a clearer understanding of 
rationale behind considering whose voices were heard/not heard and the importance of 
facilitating and leading within discussions.   

 8 CLPL sessions were held with 56 participants in total attending. Feedback suggests 
that participants found the this model is helpful in supporting a more authentic process.   

 All WL schools are registered on the RRSA programme with 16 Gold accreditations, 49 
Silver and 22 Bronze. This is ensuring that children’s rights are being taught explicitly 
within the schools.   

 There is an increase in the number of pupils (both primary and secondary) who confirm 
their rights are being taught, protected and promoted, 87.35% of Primary pupils and 
66.09% of Secondary pupils. 

Learner voice  
 
Core to all aspects of this – use and development of Lundy Model/Youth Voice Charter 
and Toolkit  

Next steps for session 2025-26  

 Creation of guidance and toolkit to promote and enhance parental participation in 
decision making. 

 Pilot Family Learning resource (lesson plans/guidance) and share case studies of 
effective family learning   

 Continue to develop Children’s Rights Network including primary school pupil network 

 Further development and trialling of Lundy/Youth Voice Charter and Toolkit to support a 
consistent and authentic pupil voice and participation across settings and strategic 
groups  

 Support a consistent approach to participation and consultation of children and young 
people 

 Introduce and support a consistent approach to a Child Friendly Complaints procedure  

 Continue to Maintain professional networks to support practitioners with Children’s Rights 
and authentic pupil participation, particular focus upon Secondary schools 

 Pilot use of Learner Voice Self-Evaluation toolkit to support schools in identifying strength 
and next steps in developing authentic learner voice participation  

 Continue to ensure schools remain on their RRSA journey and support the ongoing 
promotion and protection of children’s rights.  
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EDUCATION SERVICES STRATEGIC PRIORITY: Curriculum and Learning 

  

Priority Actions 
 Implement and review the impact of the Youth Voice Toolkit and Young Leaders 

of Learning Programme.  Develop a structured roll out of these programmes. 

 Development and pilot of cluster curriculum thematic review. 

 MFiL Curriculum group to influence head teacher collaborative events. 

 Support the implementation of curriculum improvement at school and 
practitioner level through joint working with the Pedagogy Officers (Digital 
Learning Primary). 

 Engaging in digital learning to support pedagogy, curriculum and inclusion (see 
Digital NIF Plan) 

Baseline (session 2023-24) 
Most (75% or above) HMiE inspection 
gradings for 2.3 are G or above 
Almost all authority VSE’s report G or 
above for 2.3 (above 89% baseline all 
sectors) 

Target (session 2024-25) 
Maintain most HMiE Inspections report G or above for 
learning, teaching and assessment (78%,20% above 
national average) 
Most (80.1%) authority VSE’s and school self-
evaluation report G or above for 2.3 

Performance (session 2024-25) 
Most HMIE inspections report good or above for QI2.3 (79% 5% above national average) and 
QI3.2 (82% 9% above national average)   
All authority VSE report good or above for QI2.3 (above 78% baseline) and QI3.2 (81% of schools 
validated good or above)   

Progress 
Education Scotland delivered Young Leaders of Learning training to 3 Clusters (5 
primaries and 3 secondary schools).   YLL collaborative approach has strengthened 
professional learning, enhanced learner voice and understanding of self-evaluation 
for improvement, and contributed to a more responsive and inclusive curriculum 
Learner conversations were central to the process, providing valuable insights that 
informed curriculum development and promoted learner agency.    
Majority of staff attended YLL support sessions to share practice and progress of 
programme 
MFIL Curriculum and Learning reviewed and re-aligned focus areas for sub-groups 
to reflect REAS 25-28 priorities.  Priorities include 4 Context for Learning themes of 
Ethos and life of the school as a community, subject areas, and personal 
achievement.   
Ethos and life of school as a community: 
 Using national advice and guidance developed self-evaluation resources to 

support schools to use service design approaches to effectively evaluated 
parent and pupil involvement and engagement 

 Presented tools to Parent Forum for consultation and feedback 
Subject areas: 
 Cross sector group began to review West Lothian expressive arts and PE 

learner pathways 
Wider curriculum achievement and profiling: 
 Audit of current school profiling approaches, effectiveness of digital approaches 

SEESAW and MWOW 

 Reviewed WL guidance to align with BTC 5 Recognising achievement, profiling 
and reporting  

 Developed clear profiling guidance and self-evaluation tools for schools, 
provided profiling definition 

 Using service design tools, engaged in professional dialogue with range of 
practitioners to establish shared understanding of tracking curriculum 

Impact  
Two out of three clusters fully completed the programme including self-evaluation reciprocal visits.  
Observations and feedback indicate positive benefits for young people and engaged in meaningful 
dialogue, fostering shared reflection and continuous improvement.  YLL Programme has built a 
confident team of 10 practitioners and 30 young people, fully trained to lead the initiative.  Shared 
leadership model will drive meaningful school improvement through collaboration, learner voice 
and professional growth 

   
All schools have access to suite of curriculum support and guidance.  Quality Assurance feedback 
indicates some engagement with tools to support curriculum development and design, most 
schools have a strategic plan for driving curriculum improvement.   
All members of the Parent Forum provided positive feedback on how curriculum tools could be 
used in their setting to keep parents informed and included in curriculum consultations 

   
Progress in the learning pathway review has been limited, primarily due to ongoing staffing 
challenges which have impacted the consistency and capacity of support available for 
implementation and monitoring  
  
Majority of schools who responded to Profiling survey have implemented digital profiling tools (My 
World of Work/Seesaw), with most schools evaluating profiling as moderately or highly 
established.  Staff feedback illustrates an increased confidence in using and supporting learners to 
effectively navigate digital profiling platforms. 
All schools have access to guidance to ensure a shared understanding of profiling.  Professional 
engagement with resources will be monitored to evaluate impact through quality assurance 
processes 

 
Performance and Digital team and head teacher representative work closely with National Profiling 
Team to influence the development of MWOW platform.  Schools involved are benefitting from 
being supported to trialing new platform functions.  As a result, the majority of schools involved 
report increase in staff and learner confidence in profiling achievements  
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achievement.  Liaison with Performance Team to design manageable digital 
approaches to tracking wider curriculum progress 

  
2425 Head Teacher collaborations continue to have a clear focus on curriculum and 
learning, themes and content regularly discussed with Quality Improvement Team 
and Head Teacher Executive.  Ongoing feedback also ensures content was relevant 
and meaningful for all schools/settings.  MFIL groups have engaged colleagues in 
professional dialogue and collaboration, shared and signposted practice and 
resources.  Regular presentations, including national updates from Education 
Scotland, provide strategic insights into curriculum reform.   
Continued engagement with Education Scotland through participation in Curriculum 
Improvement Cycle collaboration and core group opportunities.   

  
Feedback from Head Teacher collaborations highlights importance of protected time for 
professional dialogue and collegiality to drive improvement.  Colleagues feel the focus and content 
of collaborations are ensuring they are informed at both local and national level.   

 
Regular presentations, including national updates from Education Scotland, provide strategic 
insights into curriculum reform.  This, combined with the sharing of effective practices, ensured 
consistent communication and alignment across schools, supporting a cohesive and informed 
approach to educational development  

 
A few practitioners have participated in Life and Ethos of the school as a community, Modern 
Languages, STEM/Science, Numeracy and Maths, Social Studies, and RMPS.  Regular meetings 
to share key themes and raise awareness with wider MFIL group 

Learner voice 
Engagement with UNCRC/Children’s Parliament to support effective approaches to 
authentic engagement with learners to inform actions and next steps 
Improve effective approaches to gathering learner voice through focus groups. 
Signposting and supporting schools to engage with national supports to fully engage 
learners in curriculum self-evaluation through use of HGIOurS, 3-18 Participation 
Continue with understanding phase of Profiling, supporting young people with the 
digital tools and language to effectively capture their achievements and progress 

Next steps for session 2025-26: 
Improve attainment and equity through roll out of Young Leaders of Learning (YLL) programme to 
second cohort, identified clusters and schools, ensuring the model reflects the unique context of 
West Lothian 

 
Strengthen collaborative professional learning through targeted support for profiling and digital 
approaches, promoting learner engagement and confidence 

 
Improving the quality of learning and teaching, further evaluate the impact of curriculum and 
learning improvement resources, with a focus on how professional engagement supports 
curriculum and learning development and inclusive practice 

 
Refine and monitor usage of sharepoint (or alternative platform) to promote West Lothian 
approaches to curriculum and learning 
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EDUCATION SERVICES STRATEGIC PRIORITY:  Assessment and Moderation   
   

Priority Actions   
Continue to provide planned opportunities for professional learning and moderation across 
the authority through Moderation Lead sessions (x6 sessions).  Focus for session reflected 
through feedback include wider curricular areas, formative assessment   
Further develop assessment and moderation within wider curricular areas with initial focus 
on science  
In partnership with Performance Team, tracking and monitoring of wider curriculum 
achievement and profiling based on robust evidence of learner progress and achievement   
Further develop Learner version of Learning, Teaching and Assessment Cycle through use 
of HGIOurS and 3-18 Participation     

Baseline (session 2022-23)   
Most HMiE inspections report good or better 
for QI2.3. (72%,11% above national 
average) and QI3.2 (83%, 13% above 
national average)    
Most authority VSE’s report good or better 
for 2.3 and 3.2 (baseline 89%)    

Target (session 2024-25)   
Most (75% or above) HMIE inspection 
gradings for QI2.3 and QI3.2 are good or 
above   
Almost all authority VSE report good or 
above for QI2.3 and QI3.2   

Performance (session 2024-25)   
Most HMIE inspections report good or above for QI2.3 (79% 5% above national average) and 
QI3.2 (82% 9% above national average)   
All authority VSE report good or above for QI2.3 (above 78% baseline) and QI3.2 (81% of 
schools validated good or above)   

Progress   
Moderation lead sessions (4 out of 6 planned sessions delivered) has reinforced a culture of 
professional collaboration and continuous improvement, directly contributing to curriculum 
alignment, assessment clarity, and effective use of digital tools 

 Curriculum Principles and Practice papers, review and analysis of assessment 
expectations 

 Digital tools for assessment and 100 Ways to engage learners in learning 
(Formative Assessment) 

 Local authority approaches to assessment, West Partnership Strategy 

 Wider curriculum attainment and achievement – Tracking and Monitoring 
Ongoing embedded moderation across clusters, improvement groups, and equity schools 
continues to strengthen consistency in assessment practices, further building teacher 
confidence in professional judgement and collaborative decision-making 
Primary and secondary practitioners engaged with Education Scotland.  Focusing on 
assessment within BGE Science, piloted assessment template to gather evidence to 
contribute to national moderation events, sharing practice and participation in professional 
dialogue 
Science Cluster  
Wider curriculum reference groups, range of practitioners engaged in professional dialogue 
sessions to inform a shared understanding of tracking wider curricular attainment.  
Collaboration with Performance Team to design draft system based on dialogue and 
feedback 
Liaison with National Improvement Advisor, wider practice and professional dialogue 

Impact    
Almost all Moderation Leads reported a better understanding of assessment expectations 
across wider curricular areas, ensuring a greater consistency in how learning outcomes are 
interpreted, measured, and communicated across settings 
Almost all Moderation Leads are equipped with a broader repertoire of digital tools to capture 
learner progress, and provide timely, data-informed feedback 

  
All school WTA allocate proportionate time for moderation across the school, cluster and 
where relevant equity school partnerships.   
Quality Assurance feedback and attainment data illustrates a robustness of teacher 
professional judgement, (48% green/46% amber/6% red) 

  
Feedback indicates, practitioners have enhanced their understanding of assessment and 
moderation within BGE Science.  By piloting national assessment template, they have 
gathered robust evidence of achievement and are now well-positioned to support colleagues 
in their schools    

 
Through ongoing collaborative dialogue, practitioners have developed a stronger shared 
understanding of how to track attainment across the wider curriculum.  These discussions 
have supported greater consistency in identifying key areas of progress.  However, the 
reference groups recognise that further work is needed to agree on the most relevant and 
meaningful tracking system to ensure it effectively supports learning and improvement 
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Learner voice   
Learner voice reflected within learner conversations, ethos surveys, profiling - focus on 
language of learning, supporting young people to confidently discuss their learning 
VSE/QI Learner conversations    
Further support the effective implementation of profiling (digital platforms of SEESAW and 
MWOW) 
Extend West Lothian Young Leaders of Learning Programme to enhance learner’s 
participation in self-evaluation. Identified schools planned and carried out reciprocal visits.  
Case-studies to be collated and practice to be shared, impact to support self-evaluation 
evidence.  Training to be delivered by young people 

Next steps for session 2025-26   
Ensure all schools have a robust, coherent and informed assessment strategy across the 
BGE 
From analysis of VSE/HMIE/QA, Moderation Lead sessions to focus on digital approaches to 
assessment, formative and summative assessment, feedback and questioning, as well as 
strengthening approaches to assessment evidence  
Further develop sustainable professional learning models for staff, focus on elements of 
moderation cycle identified from QA/VSE data 
Refine and monitor usage of sharepoint (or alternative platform) to promote West Lothian 
approaches to assessment and moderation 
Improvement phase of Power BI the use of and robust an analysis of range of data to meet 
learner needs 
Further signpost and monitor engagement of resources to evaluate impact and relevance 
Extension of Young Leaders of Learning Programme to enhance learner’s participation in 
self-evaluation.  Cohort 2 to be led by Cohort 1 staff and young people 

  



 

 

27 

 

EDUCATION SERVICES STRATEGIC PRIORITY:  ELC 
 

Priority Actions for Session 2024-25 

 To improve children’s health and wellbeing, placing their human rights and needs at the centre of ELC; working collaboratively with families, other stakeholders and services to help 
provide every child with a good start in life and a safe, healthy and happy childhood. 

 To ensure that all children experience vibrant and challenging play and learning experiences, through the strategic planning of a curriculum that focuses on Literacy, Numeracy & 

Mathematical Thinking, using creative and innovative learning, teaching and assessment approaches. 

 To further develop inclusive pedagogies supported by innovative practices, planning for children's curiosity, creativity and enquiry to support purposeful play and learning.   
Progress 

 ELC representation in HWB MFIL Group  

 ELC Tracker data analysed to identify gaps in HWB – resulted in Cluster Network 
focused on ‘perseverance’ 

 HWB / UNCRC Network established with representatives from majority of ELC 
settings – supported by HWB Team - Trauma Informed Practice refresher training 
and 3.1 Toolkit  

 Focused use of HWB Tracker statements and draft Prog Pathways 

 Positive Relationships Policy update for ELCs 

 Launch of revised Personal Plans 

 ELC HWB Conference – Dan Wuori – focused on early developmental stages 

 CI Training / Leuven Scale on observing children – monitoring calendar and tools 
updated 

 Outdoor Learning Network established with representatives from majority of ELC 
settings – good practice highlighted and shared 

 Joint working with West Lothian College and Private Partner Colleagues (outdoor 
settings) 

 Quality Assurance monitoring calendar updated and shared with all ELC settings 

 Monitoring tools revised and updated to ensure quality improvement effective  

 VSE programme for ELC well established with revised and updated monitoring and 
quality assurance tools 

 ELC Development Workshops - focused input on ELC Tracker, Personal Plans, 
Consultative Plans, Observations 

 ELC representation on Attendance working party  

 ELC representation in MFIL Group – Curriculum & Learning / Steering Groups for 
Literacy & Numeracy  

 All settings have a clear ELC action plan with focus areas of Literacy & Numeracy 

 Specific CLPL Development based on Tracker data analysis  

 ELC Cluster Network focused on Literacy – ‘Talk clearly and use grammar correctly’ 
& ‘Syllables’  

 ELC Cluster Network focused on Numeracy – ‘Time’ & ‘2D Shapes’  

Impact  

 GIRFEC Wellbeing Indicators / UNCRC embedded in practice - evident during VSEs 
and highlighted in Education Scotland / Care Inspections  

 Increased confidence of practitioners reported via feedback / during VSEs / QI days 
around supporting children  

 Personalised and individualised supports that meet the needs of all learners through 
effective use of Personal Plans  

 Most ELC settings have a Positive Relationships policy, developed in consultation 
with a range of Stakeholders 

 Increased understanding of schematic play / early stages of development – evident 
during monitoring of Consultative Plans / VSEs / QI days  

 All children have access to Outdoor Learning and experiences  
  

 ELC Action Plans - evident during VSEs / Education Scotland / Care Inspections  

 Use of Progression Pathways - evident during VSEs; however, continue to develop 
further  

 Cluster Networks for Lit / Num delivered – evidence of impact on children’s progress 
through feedback forms / observed during VSEs  

 Daily planners that are reflective / responsive  

 Consultative Planning that takes account of children's interests  

 Responsive routines that take account of children's needs  

 Bespoke support for identified settings on planning / practice has resulted in: 
o Increased confidence in offering creative, relevant and targeted 

interventions for children 
o Increased attainment within Literacy, Numeracy and Health & Wellbeing 

evident within Tracker data / VSEs / QI days / HMIE inspections 
 

 Presumption of Mainstream for all learners  

 ELC to P1 CAST process – pathways identified for all children with ASN – clearer 
routes and transparency for parents / carers  
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 Additional non-mandatory ELC Networks: 
o 2-year-olds 
o Froebel 
o Digital Technologies 

 Use of digital tools / platforms to promote learning – work in collaboration with 
Education Scotland Digital Development Officer  

 Refresh of Consultative Planner 

 ELC Working Party established – focused on:  

 revised Progression Pathways for Language & Literacy and Numeracy & 
Maths  

 moderation of ELC Tracker statements / relevance of these within context 
of Early Level 

 Analysis of ELC Tracker data for Language & Literacy and Numeracy & Maths 

 PSW course delivered by EY Team 

 ELC representation in SAC Partnership Meetings  

 ELC representation in MFIL Groups – Involved & Engaged / Inclusion, Support & 
Relationships  

 Collaboration with Inclusion Ambassadors   

 EY ASN Networks – focus on sensory supports / support dysregulation 

 Inclusive practices promoted across ELCs 

 Early Level Conference - Creativity & Curiosity – ELC & P1 practitioners / teachers 

 Early Level Conference - Creativity & Curiosity – highlighted best practice in:   

 joint working across Early Level – ELC & P1  

 promoting creative thinking for children and practitioners  

 inclusive practices 

 ELC Senior Leader Sessions – focus on operations, Early Years Pedagogy, quality 
assurance and supporting ASN 

 Consultative Planning that takes account of children's interests, allowing them to 
lead their own learning  

 Turning daily tasks and routines into experiences for children  

 Distributed Leadership Roles established for all practitioners in every ELC setting 

 Cluster Networks / targeted CLPL promotes creative thinking for children and 
practitioners  

 Identified ELC settings for good practice visits based on evidence from VSEs / QI 
days / HMIE & CI inspections 

 ELC monthly newsletter for staff well established – sharing of Care Inspectorate / 
HMIE updates, celebrate achievements of individual settings, reminders of 
mandatory / non-mandatory networks. 

 

 Inclusive pedagogies - evident during VSEs and highlighted in Education Scotland / 
Care Inspections as ‘practice worth sharing’ 

 Practitioner confidence increasing around support for children experiencing 
dysregulation – evident in the use of Personal Plans, VSEs / QI days, HMIE and CI 
inspections 

 All practitioners have a Distributed Leaderships Role that feed into the ELC Action 
plan, ensuring ownership and accountability for improvements 

 Sharing of good practice across ELC settings 

 Practitioner awareness of 'The Cost of the School Day’  

 Relationships with Private Partner Providers have been strengthened 
 

 7 ELC VSEs – all validated as ‘Good’ or above with clear next steps identified  

 7 ELC QI Days – almost all indicative of receiving ‘Good’ or above  

 Education Scotland Inspections – 4 (Local Authority) / 2 (Private Partner settings)  

 Care Inspections – 10 (Local Authority) / 11 (Private Partner settings)  

 Education Scotland and Care Inspectorate Joint Inspections – 1 (Local Authority) 

 New Quality Improvement Framework Education Scotland pilot inspection – 1 (Local 
Authority) 

 New Quality Improvement Framework Care Inspectorate pilot inspection – 1 (Local 
Authority). 
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Children’s voice 

 Consultative Plans used by all ELC settings start with the children’s interests  

 Daily Planners are used to record Children’s Voice and plan next steps in learning, 
both through responsive and planned learning experiences  

 Floorbooks / Interactive Planning walls clearly show Children’s Voice being recorded 
and then used to inform planning  

 Seesaw / Learning Journal observations are recorded for all ELC children – parents 
are actively encouraged to contribute with wider achievements from home  

 Child’s Voice, linked to GIRFEC Wellbeing Indicators, recorded at least every 6 
months via the Personal Plans  

 All ELC settings have a Vision, Values and Aims that have been co-created with 
children, parents / carers, partners and other relevant stakeholders  

 The Curriculum Rationale for each setting features Children’s Voice as a key 
starting point. 

Next steps for session 2025-2026 
Learning & Curriculum focus: 

 Tracker statements for Language & Literacy and Numeracy & Maths – launch update 
of these for use across all ELC settings – Local Authority & Private Partner Providers 

 Moderation Guidance – launch update of these across all ELC settings 

 Ensure shared understanding of Tracker statements / professional judgement – 
Cluster Network / VSE / Quality Improvement visits / Inspections 

 Ensure high quality interactions across all areas of ELC – CLPL to ensure all staff 
trained 

 Environments / provocations – ensure these are of a high quality – CLPL to ensure 
all staff trained / aware 

 Digital technologies – pilot ELCs for targeted support – continue with ELC Network 
for general awareness raising and sharing of good practice 

 Implementation of new Quality Improvement Framework for ELC – revise current 
self-evaluation activity / VSE processes and ensure alignment with new framework 

 Developing the digital captures of VSE and developing the use of Power BI 
 
Wellbeing, Inclusion & Attendance focus: 

 Further work on GIRFEC – ensuring we are ‘getting it right for every child’ 

 Early Level Conference on ‘Meeting Learner Needs’ 

 Ensure all ELCs have a Positive Relationship Policy in place, created in consultation 
with children, families and relevant partners 

 HWB – Tracker data to be interrogated and analysed further 

 Revise the HWB Key Aspects of Learning (KALs) and the draft Progression 
Pathways for ELC / Early Level 

 Ensure ELC Tracker statements for HWB are relevant and fit for purpose 

 Create a Tracker for 2-year-olds, based on appropriate developmental milestones / 
stages, in consultation with Ed Psych colleagues, Health Visitors, etc. 

 Implementation of new ‘Setting the Table’ guidance – ensure snack and meal times 
are aligned with new guidance, i.e., nutritionally balanced. 
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NATIONAL IMPROVEMENT FRAMEWORK PRIORITY:  Education Support Service QIO ASN and ATTENDANCE 
 

Priority Actions 

 Embedding the presumption of mainstream with 
practitioners and almost all pupils being part of their 
local community.   

 Improving health and well-being, supporting parents 
and carers to enable them to support their child’s 
health and wellbeing and attendance. 

 Continued planning for inclusive practice will be a 
key feature across Education Services 

 CAST processes including parental engagement for 
ELC and P7 will continue to be reviewed annually 

 To continue to analysis and develop a clear 
understanding of service delivery of all outreach 
services across Education. Develop strategy for 
learner pathways which meeting all learners needs 

 Continue to support all schools through ASN 
Engagement strategy 

 QIO calendar prioritises termly discussions with 
ASN schools highlighting pupil voice, PEF, closing 
the gap, attendance, improved learning 
experiences, improving pedagogy and raising 
attainment through SIP and QI Calendars 

 Middle Leaders Network for ASN schools focus on 
attendance, engagement, relationships and 
leadership at all levels with an equity lens 

 Support all young people to achieve success 
through the provision of effective and robust 
support, using a multi-agency approach 

 Creating data driven professional learning for all 
practitioners. Almost all practitioners will report a 
positive impact on practice from CLPL.  

 GIRFEC refresh for all practitioners 

 ESS continue excellent partnerships with wider 
children’s services and other partners, families, and 
communities, in line with the GIRFEC approach 

Baseline (session 2023-24) 

 The Purpose of the service is communicated to all 
key stakeholders through the annual ASN 
conference  

 The service can demonstrate positive collaborations 
with partners which have delivered process 
improvements for the customer. 

 Most schools 3.1 QI at least good or very good.  

 Primary Attendance June 2024; 92.45%: Secondary 
attendance 86.07%   

 Quintile 1 attendance June 2024: 89.71%: primary; 
secondary: 79.51% 

 2023/2024 :225 students excluded, 363 incidents 
and 1396 openings 

Target (session 2024-25) 

 The priorities of the service are contained within the 
Raising Educational Attainment Strategy, with the 
service making a key contribution to Strategic 
Outcome 2 (Wellbeing, Inclusion & Attendance) 

 Aspects of improving Inclusion support the 
attendance stretch aims (25/26) of 91.0%, reduction 
in exclusions by 20 per 1000 and ensuring 
wellbeing, equality and inclusion – in secondary  

 Aspects of improving Inclusion support the 
attendance stretch aims (25/26) of 88.0% and 
ensuring wellbeing, equality and inclusion.  

 Primary - Aspects of improving Inclusion support 
the attendance stretch aims (25/26) of 94.7%, 
reduction in exclusions by 2 per 1000 and ensuring 
wellbeing, equality and inclusion  

Performance (session 2024-25) 

 The service has good awareness of global trends and maintains knowledge of current and future stakeholder needs, 
government initiatives and population trends through the analysis of data and information 

 The service continues to embed the Coaching and Mentoring approach within schools to build capacity in the 
teaching staff to support their work with young people and improve practice 

 All Primary - Aspects of improving Inclusion support the attendance aims of 90.8% and ensuring wellbeing, 

equality and inclusion. 
 
 
Attendance at end of session 2025: 
 
 
Overall primary attendance:                       93.1% 
Q1 primary attendance:                             90.4%  
Overall secondary attendance (May):        87.4% 
Q1 secondary attendance (May)                81.7% 
 
Also see Stretch Aims section 

Progress 

 The service actively engages in external networking 
forums and benchmarking groups, such as the 
Inclusions Ambassador Network 

 The service has opportunities to improve analysis of 
customer feedback, understand recurring themes 
and improvement opportunities and embed a more 

Impact  

 Almost all schools represented at the ASN Conference which is to be held annually  

 All schools were supported through the CAST process for schools and parent to support Presumption of Mainstream 

 Parental CAST sessions continue to support transitions 

 All ESSAC referrals are responded to and the process will continue to support schools, children and families across 
WLC 
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mature approach to gathering, analysing and 
learning from customer data 

 Middle leaders forum has been well attended and 
highlighted the links between ASN and equity for all 
ASN schools involved 

 QI activity has supported ASN schools to develop 
QA processes and SIP 

 ASN conference was very successful, high level of 
attendance and impactful sharing of resources 
which are visible on Sharepoint 

 ASL review informs development activity for CLPL, 
Networks and SFL 

 Primary and ASN schools are now able to access 
and manage data through Power BI to track 
attendance. Over half the schools are using the 
centrally developed attendance tracker. 

 All secondary schools have engaged and completed 
attendance self-evaluation processes with all staff. 

 Secondary schools have completed a “test of 
change” using Service Improvement Tools 

 8 schools have participated In the Education 
Scotland Improving Attendance project. The results 
will be available by end June 2025. 

 Staff across the local authority have engaged in a 
CLPL programme to support attendance     

 ILS (Interrupted Learner Service) have trialled an 
online learning groups and supported transition 
group for Whitburn cluster  

 All stakeholders have been consulted about the 
factors that “pull” children and young people to 
school and those factors that “push” them away. 
Social policy worked with education to gather the 
voices of the hardest to reach.  

 CLPL opportunities will continue to be data driven and support middle leaders and all practitioners with dates across 
the year 

 Inclusion Support Plans have supported targeted schools and will continue to drive forward change through the 
cluster model approach 

 Inclusion Ambassadors support mainstream schools through distributed leadership opportunities across WLC 

 Partnership working with Allied Health Professionals has strengthened collaboration 

 Networks and CLPL for practitioners across all mainstream schools supports all models of support 

 Improved quality of attendance monitoring and tracking.   

 Secondary schools have identified clear areas for improvement as part of their self-evaluation processes which will 
support their contextualised CLPL plan. 

 Secondary schools are developing confidence in using QI tools to support attendance improvement approaches. 

 Staff report improved knowledge and confidence in dealing with attendance issues through CLPL feedback. 

 Results from ILS  
 

Learner voice 

 All ASN schools will continue to prioritise pupil voice 
as a driver of each school improvement plan in all 
special schools to develop learning experiences, 
environments and inclusivity.  

 Learner voice has been a key drive within the 
attendance improvement programmes in the 
secondary schools, ILS and in the Education 
Scotland Attendance Initiative.   Learner voice has 
also been gathered to help inform understanding 

Next steps for session 2025-26 

 Continue to embed the presumption of mainstream with practitioners and almost all pupils being part of their 
community.   

 Improving health and well-being, supporting parents and carers to enable them to support their child’s health and 
wellbeing and attendance. 

 Continued planning for inclusive practice will be a key feature across Education Services 

 CAST processes will continue to be reviewed annually 

 To continue to analysis and develop a clear understanding of service delivery of all outreach services across 
Education. Develop strategy for learner pathways which meeting all learners needs 

 Continue to support all schools through ASN Engagement strategy 

 Build upon leadership at all levels within ASN schools 
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around barriers to attendance and shape policy 
development. 

 Inclusion, through the development of the planning 
process across education learner and community 
support services and involvement of young people 
in decisions about how their needs should be met 

 To continue to implement the West Lothian Attendance Strategy (year 2 actions) Launch of revised policy and 
procedures and school development of own guidance 

 Widening access to Power BI and training to improve the strategic use of data to identify target groups/interventions. 

 Opportunities for schools to share “what works”. 

 GIRFEC relaunch 

 Revised partnership approaches to support the new policy.  
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EDUCATION SERVICES STRATEGIC PRIORITY: Digital Learning 
   

Priority Actions   
 Digital Pedagogy Officers appointed to support schools embed the use of digital 

technologies to enhance pedagogy and creative curriculum design.   

 Continue to implement assistive technologies that support pupils with diverse learning 

needs, ensuring all children have equal access to learning opportunities.    

 Facilitate greater pupil involvement in the ongoing development of the digital learning 

strategy to maintain a focus on creativity, communication and collaboration.    

 Continue to facilitate professional learning opportunities for staff to enhance their ability 

to use digital technologies creatively and effectively in the classroom.     

 Continue to research and explore new technologies as they develop (AI, data sensors) 
and consider their impact on education.     

Baseline (session 2023-24)   
Most HMIe Inspections report G or above 
for learning, teaching and assessment. 
(78%,20% above national average)   
Most (80.1%) authority VSE’s report G or 
above for 2.3 (above 79% baseline all 
sectors)   
51% of schools have achieved the Digital 
Schools Award (3 Cluster Awards)    

Target (session 2024-25)   
Most HMIe Inspections report G or 

above for learning, teaching and 

assessment (78%,20% above national 

average) 

Most (80.1%) authority VSE’s and school 
self-evaluation report G or above for 2.3 

Performance (session 2024-25)   
Most HMIe Inspections report G or above for learning, teaching and assessment 

(78%,20% above national average) 

Most (80.1%) authority VSE’s and school self-evaluation report G or above for 2.3 
54% of schools have achieved Digital Schools Award 

Strategic deployment and capacity building 
 Engagement in continuous professional learning has ensured Digital Pedagogy Officers 

are highly skilled facilitators of digital progression.  Remits, roles and responsibilities of 

Digital Pedagogy Officers were aligned with school improvement priorities, HMIE 

recommendations, bespoke school requests, reflecting a responsive and needs-led 

approach. 

 In conjunction with West Lothian Corporate Communication review, Digital School 

Survey was distributed to inform strategic planning, and provide a baseline to focus 

supports and professional learning. 

 Universal and targeted professional learning including school-based and cluster training 

and support, online drop-ins, reflects a broad and practical commitment to improving 

staff knowledge and confidence in using digital tools (IoT, Adobe Express, MS Learning 

Accelerators, Accessibility Tools, Seesaw and My World of Word) to enhance learning 

and teaching.   

 Digital Pedagogy Officers have actively engaged with a broad range of collaborative 

groups – including Head Teacher Collaboration, Moderation Lead, MFIL Curriculum and 

Learning, HWB, and Literacy/Numeracy – to foster a shared understanding and 

coherent development of digital learning across the authority.  This cross-sector 

collaboration has ensured digital strategies are inclusive, sustainable, and aligned with 

the diverse needs of young people and educators. These efforts have led to enhanced 

staff confidence, and improved learner access and engagement across all stages. 

 Engagement and collaboration with Education Scotland Profiling, and Skills 

Development Scotland co-design group has extended knowledge and understanding of 

national digital profiling expectations and practice, with Digital Pedagogy Officers. Key 

messages have been disseminated through a range of collaborative groups.  

 Analysis of Digital Profiling Audit, which included use of tools and understanding of 

Impact    
 Majority of schools participated in the Digital Skills Survey. Key areas for development 

included: Microsoft Learning Accelerators, Microsoft Collaboration Tools, Microsoft 
planning and organisational tools, and Seesaw. 

 Majority of Primary and ASN schools engaged in professional learning opportunities. 
Feedback from staff demonstrated an increased knowledge and confidence in 
identifying and using appropriate digital tools (365 Microsoft, Adobe Express, 
Promethean, Apple, SEESAW, MWOW) to support and enhance teaching and learning, 
to meet the needs of all learners. The impact of the workshop and practical approaches 
gained highly positive staff responses and have allowed staff to have a better 
understanding of the benefits of these digital tools. 

 Class session feedback indicates increased confidence among staff and learners in 
identifying and using assistive tools, with notable upskilling of less confident staff in a 
supportive environment.  The use of MS Reading Coach has led to improved reading 
fluency, with some targeted learners no longer requiring interventions.  Overall, there 
has been a measurable enhancement in digital skills across both staff and learners 

 40 certified promethean trainers across the authority are well placed to support 
sustainable improvements in the use of promethean panels, tools and features. 
Learners benefit from more interactive activities that make learning more enjoyable and 
easier to understand.  

 Almost all improvement groups who engaged with Digital Pedagogy Officers reported 
feeling more informed and confident in using core tool digital tools to enhance learning 
and teaching.  Feedback from head teachers indicates they feel more confident to 
suggest and support the use of assistive digital tools to meet individual needs. This 
resulted in an increase in schools requesting support from Digital Pedagogy Officers to 
improve digital technologies. 

 Majority of schools who responded to Profiling survey have implemented digital profiling 
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process, identified areas of strengths and improvement, and focus professional learning 

and support.  Identified focus on P4/3 to support transition across digital platforms and 

increase staff knowledge and understanding to support young people to be equipped 

with appropriate progressive digital skills.  Digital profile examples were developed as a 

scaffold for schools and a prompt for professional dialogue and self-evaluation, to 

develop a shared understanding of high-quality profiling. Creation and delivery of 

bespoke digital profiling professional learning for all staff has further built capacity and a 

consistency of approach. 

 In collaboration with the Additional Support Needs Team and Equity Team, inclusive 

approaches to the use of core digital tools have been established to ensure that digital 

strategies are not only consistent but also responsive to the diverse needs of all learners 

particularly those requiring additional support or facing barriers to engagement.  

 Digital Pedagogy team actively promoted and supported school engagement with the 

Digital School Awards, recognising and celebrating excellence in digital learning and 

teaching.  This initiative fostered a culture of innovation and continuous improvement, 

encouraging schools to showcase and further develop effective digital practices 

tools (My World of Work/Seesaw), with most schools evaluating profiling as moderately 
or highly established.  Staff feedback illustrates an increased confidence in using and 
supporting learners to effectively navigate digital profiling platforms. 

 Staff trained in digital accessibility features (MS tools) ensure all learners can access 
and engage with learning and teaching equitably, removing barriers to learning. 

 Feedback from learner conversations identified learner successes, engagement and 
enthusiasm around the use of a range of digital tools to support and enhance learning 
and teaching (including Adobe Express and Scratch).  

 Digital leadership across West Lothian continues to grow, with a majority of primary and 
ASN schools have achieved the Digitial Schools Award – an increase from 2324 
session.  This progress reflects the strong commitment to embedding digital excellence 
in learning and teaching.  Staff feedback highlights that targeted support in showcasing 
digital practice has boosted confidence and driven successful Digital Schools Award 
applications.  More schools are now pursuing recognition, reinforcing a culture of 
innovation and continuous improvement. 

Learner voice   
 To amplify learner voice and share the future of digital learning, the Digital Pedagogy 

team facilitated a series of collaborative pupil-voice forums across identified primary 
schools.  This provided a platform for young people to reflect on current successes, share 
lived experiences, and co-design next steps in progressing digital learning – ensuring 
alignment with the core values of creativity, communication, and collaboration.  Learners 
took an active leadership role in the co-creation of live and recorded digital lessons. 

 Through the IoT project, pupils have gathered and analysed their own data, using it to 
make improvements within their learning environments. They confidently shared their 
successes and achievements at local and national events.   

 Through HMI inspection, quality improvement activity and the digital learning network, 
there have been examples of pupils leading digital initiatives and exploring new 
technologies in a few schools.  

 On-going development of pupil learning profiles is in progress, using a variety of digital 
platforms.    

Next steps for session 2025-26 
 Facilitate greater learner involvement in the ongoing development of the digital learning 

strategy to maintain a focus on creativity, communication and collaboration.    

 Improve the profile of assistive digital technologies, across the authority.  Further create 
and facilitate sustainable self-led, professional learning opportunities, focusing on the 
core Microsoft tools to support learning and teaching and meet individual learner needs. 

 Improve shared knowledge and understanding of Learner Profiling through effective use 
of digital platforms. Further promote and support learner confidence and independence 
in high-quality, relevant profiling. 

 Continue to research and explore new technologies as they develop (AI, data sensors) 
and consider their impact on education.   

 Further align AI use with existing safeguarding, data protection, and cyber resilience 
guidance, with an emphasis on critical thinking skills and responsible use.  

 Develop and implement a digital literacy framework, with a specific focus on cyber 
resilience and internet safety, ensuring pupils and staff can identify, respond to, and 
recover from online threats effectively, to maintain a secure digital learning environment. 
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Section 3.3 (i) – Education Benefits/Outcomes  
 

WEST LOTHIAN EDUCATION SERVICES 

SCOTTISH ATTAINMENT CHALLENGE 

NIF MEASURES/STRETCH AIMS 2023 – 2026 

 
 

CORE MEASURES 

MEASURE 1a:  ACEL P1, 4, 7 Combined Literacy 

 Overall Levels SIMD  

Quintile 1 

SIMD  

Quintile 5 

Gap  

(Q1 – Q5) 

 West Lothian base level (2020/21)    76.2 67.2 87.9 20.7 

 West Lothian (2021/22) 78.8 69.8 89.6 19.8 

 West Lothian (2022/23) 79.2 70.0 90.8 20.9 

 West Lothian (2023/24) 79.6 71.7 90.9 19.2 

 West Lothian (2024/25) 79.1 72.8 89.3 16.6 

 West Lothian stretch aim (2024/25) 80.0 72.0 91.0 19.0 

 West Lothian stretch aim (2025/26) 80.0 72.0 91.0 19.0 

MEASURE 1b:  ACEL P1, 4, 7 Combined Numeracy 

 Overall Levels SIMD  

Quintile 1 

SIMD  

Quintile 5 

Gap 

(Q1 – Q5) 

 West Lothian base level (2020/21) 82.2 74.9 91.8 16.9 

 West Lothian (2021/22) 83.7 76.2 92.8 16.6 

 West Lothian (2022/23) 84.7 76.8 93.6 16.8 

 West Lothian (2023/24) 85.0 76.5 94.4 17.9 

 West Lothian (2024/25) 84.6 77.6 91.8 14.3 

 West Lothian stretch aim (2024/25) 85.5 78.0 93.9 15.9 

 West Lothian stretch aim (2025/26) 85.5 78.0 93.9 15.9 

MEASURE 2:  SCHOOL LEAVERS WITH 1+ SCQF LEVEL 5 

 Overall Levels SIMD  

Quintile 1 

SIMD  

Quintile 5 

Gap 

(Q1 – Q5) 

 West Lothian base level (2020/21) 87.5 75.5 95.8 20.3 

 West Lothian (2021/22) 88.7 78.5 95.7 17.2 

 West Lothian (2022/23) 94.1 89.2 98.3 9.1 

 West Lothian (2023/24) pub Feb 2025 94.0 90.0 98.8 8.8 

 West Lothian stretch aim (2023/24) pub Feb 2025 94.0 90.0 98.8 8.8 

 West Lothian stretch aim (2024/25) 94.0 91.0 98.8 7.8 

MEASURE 3:  SCHOOL LEAVERS WITH 1+ SCQF LEVEL 6  

 Overall Levels SIMD  

Quintile 1 

SIMD  

Quintile 5 

Gap 

(Q1 – Q5) 

 West Lothian base level (2020/21) 64.3 46.9 83.8 36.9 

 West Lothian (2021/22) 60.4 42.2 84.2 42.0 

 West Lothian (2022/23) 85.2 77.1 94.0 16.9 

 West Lothian (2023/24) pub Feb 2025 85.4 71.0 93.8 22.8 

 West Lothian stretch aim (2023/24) 77.5 63.5 89.0 25.5 

 West Lothian stretch aim (2024/25) pub Feb 2026 78.0 66-68 89-90 21-24 
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MEASURE 4:  SCOTTISH GOVERNMENT MEASURE IS: 

PROPORTION OF 16-19 YEAR OLDS PARTICIPATING IN EDUCATION, EMP OR TRAINING 

This measure is published at end of August and is 

average participation for individuals between 1st April 

and 31st March for the preceding academic session 

Overall Levels SIMD  

Quintile 1 

SIMD  

Quintile 5 

Gap 

(Q1 – Q5) 

 West Lothian base (Session 2020/21) pub Aug 22 93.4 89.1 97.2 8.1 

 West Lothian (Session 2021/22) pub Aug 2023 93.6 89.9 97.5 7.6 

 West Lothian (Session 2022/23) pub Aug 2024 92.7 87.3 97.5 10.2 

 West Lothian (Session 2023/24) pub Aug 2025     

 West Lothian (Session 2024/25) pub Aug 2026     

 West Lothian stretch aim (2024/25) pub Aug 2026 94.7 90.7 97.4 6.7 

MEASURE 5a:  (HEALTH AND WELLBEING) PRIMARY SCHOOL ATTENDANCE 

 Overall Levels SIMD  

Quintile 1 

SIMD  

Quintile 5 

Gap 

(Q1 – Q5) 

 Attendance levels (2022/23) 92.1 89.5 94.9 5.4 

 Attendance levels (2023/24) 92.5 89.7 95.2 4.5 

 Attendance levels (2024/25) June 93.1 90.4 95.6 5.2 

 West Lothian stretch aim (2024/25) 93.9 92.0 95.8 3.8 

 West Lothian stretch aim (2025/26) 94.7 93.1 96.3 3.2 

MEASURE 5b:  (HEALTH AND WELLBEING) SECONDARY SCHOOL ATTENDANCE 

 Overall Levels SIMD  

Quintile 1 

SIMD  

Quintile 5 

Gap 

(Q1 – Q5) 

 Attendance level (2022/23) 85.9 80.0 91.5 11.5 

 Attendance levels (2023/24) 86.1 79.5 91.5 12.0 

 Attendance levels (2024/25) May 87.4 81.7 92.7 11.0 

 West Lothian stretch aim (2024/25) 87.0-90.0 83.0-86.0 93.0-94.0 7.0-11.0 

 West Lothian stretch aim (2025/26) 91.0 88.0 95.0 7.0 

 

CORE PLUS MEASURES 

MEASURE 6:  ACEL S3 Literacy 

 Overall Levels SIMD  

Quintile 1 

SIMD  

Quintile 5 

Gap  

(Q1 – Q5) 

 West Lothian (2021/22) 96.4 94.6 98.7 4.1 

 West Lothian (2022/23) 95.6 91.5 98.7 7.2 

 West Lothian (2023/24) 96.1 91.2 97.9 8.7 

 West Lothian (2024/25) 95.9 92.9 99.0 6.1 

 West Lothian stretch aim (2024/25) 95.0 92.5 98.7 6.2 

 West Lothian stretch aim (2025/26) 95.0 93.0 98.7 5.7 

MEASURE 7:  ACEL S3 Numeracy 

 Overall Levels SIMD  

Quintile 1 

SIMD  

Quintile 5 

Gap 

(Q1 – Q5) 

 West Lothian (2021/22) 96.1 93.0 98.5 5.5 

 West Lothian (2022/23) 95.1 90.4 98.5 8.1 

 West Lothian (2023/24) 94.4 92.1 98.7 6.6 

 West Lothian (2024/25) 93.9 90.9 98.8 7.8 

 West Lothian stretch aim (2024/25) 95.0 92.9 98.5 5.6 

 West Lothian stretch aim (2025/26) 95.0 93.4 98.5 5.1 
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MEASURE 8:  SCHOOL LEAVERS INITIAL POSITIVE DESTINATIONS 

 Overall Levels SIMD  

Quintile 1 

SIMD  

Quintile 5 

Gap 

(Q1 – Q5) 

 West Lothian base (Session 2020/21) pub Feb 22 95.3 93.9 96.5 1.6 

 West Lothian (Session 2021/22) pub Feb 2023 94.6 91.7 97.1 5.4 

 West Lothian (Session 2022/23) pub Feb 2024 94.1 88.6 97.6 9.0 

 West Lothian (Session 2023/24) pub Feb 2025 95.8 92.5 97.9 5.4 

 West Lothian stretch aim (Session 2023/24)  96.1 92.2 97.5 5.3 
 West Lothian stretch aim (Session 2024/25) 

pub Feb 2026 

96.7 93.0 97.9 4.9 

 

Core Plus Measure 9:   

Improved outcomes for LOOKED AFTER CHILDREN AT HOME – ALL SECTORS 

Annual Trajectory Actions 

 

Outcome (completion) 

2023-24  Develop an enhanced model of supporting CECYP 

learners in primary including data concordance 

 Continue collaboration with secondary school staff 

 Continue to build on partnership work to support 

engagement, participation and wider achievement 

 Explore possibility of a virtual school for CECYP 

 Establish education steering group to consider 

universal, targeted and intensive support (including 

attendance, exclusions and transitions) 

See NIF August 2024 for 

SEF projects 2023-24 

 

Further information will 

be in the Scottish 

Government report for 

CECYP 

2024-25  Refresh approaches to school self-evaluation  

 Expand the professional learning offer to support 

schools  

 Implement new strategic model of support  

 Evaluate approaches universal, targeted and intensive 

support  

See NIF August 2025 for 

SEF projects 2024-25 

Further information will 

be in the Scottish 

Government report for 

CECYP 

Additionally attainment 

tracking and visits 

summary inc positive 

destination data 

Designated Manager 

training revised and 

delivered 

2025-26 West Lothian education services has an ambitious 

strategic approach to improving outcomes for children 

who are looked after at home through effective 

partnership working.  Improvement will be evidenced 

through a range of appropriate and relevant measures in 

performance information 

 

The most significant areas of focus for improvements in 

session 2025-26 will be:  

 

 P7-S1 transition planning for all care experienced 

(including those Looked After at Home)  

 Amalgamation of targeted supports for CECYP 

with existing Education Support Service 
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interventions. Strategic pathway planning 

underway. 

 Joint working with social policy to improve care / 

education planning pathways 

 

Core Plus Measure 10: 

HOW GOOD IS OUR APPROACH TO MITIGATING COST OF THE SCHOOL DAY? 

(Based on achievement of 100% Cost of the School Day statements in every school 2022-23) 

Annual Trajectory Actions Outcome (completion) 

2023-24   Development of self-evaluation statements with 

working group/ CoSD leads 

 Development of support resources with working 

group/CoSD leads 

 Schools to evaluate impact of CoSD using self-

evaluation statements and a variety of relevant 

measures 

 Specific CoSD focus to underpin FLW networks 

 Collation of evidence from partners including 

improvement of school engagement with FORT  

 Promote sources of support such as The School Bank 

and encourage referrals 

 Collation of school and partner self-evaluation for WL 

statement & outcome 

 Share examples of effective practice 

See NIF August 2024 

update for SEF projects 

2023-24 

2024-25   Implement further improvement actions based on self-

evaluation 2023-24  

 WL learner and family focus groups to gather evidence 

of impact  

 Collation of evidence of impact from partners  

 Collation of self-evaluation for WL statement & 

outcome  

 Share examples of effective practice  

 All school staff to have engaged with Cost of the School 

Day e-learning module by December 2024  

 All operational services staff in school to have engaged 

with aspects of Cost of the School Day key messages 

See NIF August 2025 

update for SEF projects 

2024-25 

2025-26  

Stretch aim  

 

All West Lothian schools have a very good (or better) 

approach to mitigating the cost of the school day for 

learners and families, using a range of relevant measures 

to clearly demonstrate evidence of impact 

 

 

Core Plus Measure 11: 

HOW GOOD IS OUR APPROACH TO ENSURING LEARNER VOICE IS AT THE HEART OF THE SCOTTISH 

ATTAINMENT CHALLENGE? 

Annual Trajectory Actions Outcome 

(Completion) 

2023-24   Participate in Education Scotland/CLD pilot evaluating 

learner voice for SAC 

 Analysis of PEF planning tool regarding consultation 

with learners 

See NIF August 2024 for 

report on 2023-24 – 

Learner Voice 
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 Ensure SEF collaborative projects planning have greater 

emphasis on involvement of learner voice 

 Analysis of HWB check-in responses 

 Pilot of learner voice in ELC 

 Production of initial evaluative statement 

encompassing all above 

 Development of guidance to support schools with self-

evaluating learner voice for SAC based on Education 

Scotland/CLD pilot and other findings – this will also 

include gathering evidence of the impact on learners 

2024-25  Implement improvement actions based on evidence 

from 2023-24  

 All schools to self-evaluate how well they involve 

learners in SAC decisions, and what impact this is 

having, using guidance provided – this may be via 

Education Scotland/CLD depending on effectiveness of 

pilot  

 Production of evaluative statement with associated 

improvement actions based on school and SEF 

evidence  

See NIF August 2025 for 

report on 2024-25 – 

Learner Voice 

 

2025-26 West Lothian have a very good (or better) approach to 

ensuring learner voice is at the heart of the Scottish 

Attainment Challenge and can evidence this is having a 

positive impact  
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Section 3.3 (ii) – Steps to reduce inequalities of outcome experienced by pupils as a 
result of socio-economic disadvantage: 
 
 
Context 

 

In 2025, the profile of West Lothian tells us that the demographics of poverty are changing. 
There are now fewer people claiming out of work benefits and more people in employment 
than when the first anti-poverty strategy was developed in 2012. Gross wage levels for West 
Lothian (workplace) are generally just below the Scottish levels. The exception to this is part-
time employment where annual and weekly pay for both residents and within the local job 
market are higher.  
 
Underemployment and insecure jobs continue to be key factors for the working age 
population creating potential for higher levels of ‘in work poverty’. Local unemployment is 
2.7% of the general working age population. This rate is 0.4% below the Scottish average 
and 1.4% below the UK average. The tightening of labour supply and an ageing workforce 
can be seen as an opportunity for local people to retrain and up-skill.  
 
The latest official child poverty data for Scotland shows that the majority of children living in 
poverty are in households where someone works. 
 

 20% of the West Lothian population experience some form of financial hardship 

 5% are living in more extreme poverty  

 24.6% of children in West Lothian are living in poverty. Scottish average is 24%  

 70% of children in poverty live in working families  

 18% of West Lothian households are in fuel poverty. 9% of West Lothian households 
are in extreme fuel poverty. 34% of Scottish households are in fuel poverty in 2023  

 20% of Scotland’s population were living in relative poverty after housing costs in 
2021-24. Before housing costs, 18% of the population were living in poverty  

 Unemployment is currently 2.7% of the general working age population and 4.4% for 
18-24-year olds  

 The West Lothian unemployment rate is 0.4% below the Scottish average and 1.4% 
below UK average  

 3,120 people in West Lothian are receiving Jobseekers Allowance or Universal Credit 
and are searching for work  

 0.72 jobs available per working age person  

 87,200 of West Lothian working age population (72.5%) are in employment  

 Average weekly pay for full time employment is £721.90 or £38,195 per year 
(residents)  

 Scottish averages FT are £740.00 weekly pay and £38,286 per year  

 14.5% of West Lothian working residents earn below the living wage  

 West Lothian has 22 data zones in the 15% most deprived areas in Scotland  

 30,867 people in West Lothian receive state pension. 3,672 (11.9%) receive Pension 
Credit to ensure a minimum income, which is around the same as the Scottish rate 
(12.0%).  
 

 
 
 
(Source Poverty Profile of West Lothian 2025)  
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West Lothian Scottish Attainment Challenge Progress 
 

West Lothian continues to be fully committed to ensuring excellence and equity for all 

children and young people. Progress continues to be made across Education Services in 

tackling the poverty related attainment gap through the work featured in the first part of this 

document linked to the National Priorities and the two key outcomes of the Raising 

Educational Attainment Strategy.  Progress is measured against the stretch aims as can be 

seen in section 3.3 (i) as well as through the impact of the Strategic Equity Funded Projects 

on the following pages.  Additional evidence regarding Care Experienced Funding will be 

reported to Scottish Government later in the year. 

 

In the year 2024-25, West Lothian was allocated £6,935,990 in total as part of the Attainment 

Scotland Fund (ASF). The breakdown is: 

 
Pupil Equity Fund (PEF)                                                                 £5,465,280 
Strategic Equity Funding (SEF)                                                   £1,189,567 
Care Experienced Children and Young People (CECYP)    £284,143 
 
For financial year 2024-25, West Lothian schools have spent 89% of the overall PEF budget 
allocated to West Lothian.  The remaining 11% predominantly relates to staffing costed to 
the end of the school year and therefore we anticipate the financial reconciliation of PEF 
spend for 2024-2025 to show 100% spent. 
 

A summary of rich evidence gathered throughout the session is also contained within the tri-

annual reports to Scottish Government as can be seen in Appendix 1.  This highlights the 

impact of the extensive work undertaken by schools and officers with Pupil Equity Funding 

(PEF).  Every school has a robust Pupil Equity Fund plan and creates a summary of this to 

share with the school community.  In addition every school has created a Cost of the School 

Day Action Statement to share.   

 

Some other examples of evidence and activity are on the following pages: 
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Strategic Equity Funding Collaborative Projects 
 
A partnership approach to Strategic Equity Funding planning continues to be taken in order to 
collaborate with a range of services across the local authority including the anti-poverty team, 
social policy, community learning and development, educational psychologists and others. 
Collaborative projects were identified which have a specific targeted focus.  It should be noted 
that the Level Up project is funded by the Care Experienced Children and Young People 
(CECYP) fund.  Also the work towards tackling the poverty related attainment gap in literacy 
and numeracy is highlighted as part of the NIF priority in the section above. 
 
 

1. Equity Team 
 
This team provides universal and targeted support to tackle the poverty-related attainment 
gap, increase awareness, knowledge and skills in effective strategies and approaches to 
tackle the poverty-related attainment gap.  The team supports schools to maximise use of 
Pupil Equity Fund, measure the impact and helps to build capacity for continuous improvement 
in relation to the poverty-related attainment gap.  This is done through training in effective use 
of data, measures and outcomes to identify gaps and monitor the impact of interventions, 
promoting a positive culture and ethos centred around the primacy of equity which reduces 
stigma and barriers and through highlighting ways in which planning of an inclusive curriculum 
can tackle equity issues and address the impact of the cost of the school day.  In addition the 
team develop and share evidence-based learning and teaching approaches which accelerate 
progress in closing the poverty-related attainment gap whilst promoting partnership working 
across sectors and communities to maximise collective efforts in tackling poverty-related gaps. 
 

2. Attendance 
 

This is an early intervention Early Years, Primary, Secondary & ASN attendance approach 
which focuses on improving attendance universally, as well as for targeted groups, especially 
those with protected characteristics (including refugees), and Q1 learners in line with SAC 
stretch aims. This requires a focus on ethos and relationships, targeted interventions, effective 
partnerships and robust policy, procedures and data analysis.  The main focus this session 
was on improving primary and secondary attendance, with the Equity team working closely on 
attendance with their targeted primary schools. 
 

3. Inspire Pathways 
 

The INSPIRE pathway (Individualised, Nurturing, Supportive Pathways Influencing Real-world 
Employability) is currently being developed for pupils who are becoming increasingly 
disengaged from education and at risk of leaving school and moving into a negative 
destination. Key aspects of the INSPIRE pathway include 4 key ingredients coming together 
to make up a 100% provision for a young person on the pathway. Education, Industry, 
Community and Therapeutic input. The INSPIRE pathway is inclusive, dynamic and one that 
will empower learners to thrive and succeed in education and beyond. 

 
4. Level Up 

 
This project specifically targets a group of care experienced learners in the senior phase with 
minimal engagement in education and at risk of leaving school with no qualifications.  It 
provides a multi-agency bespoke package of intensive support to re-engage our learners and 
improve both educational and health wellbeing outcomes, as well as improving life chances 
and achieving positive destinations.    
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5. Level Up plus 
 
Given the continued concerns regarding some of the educational and positive destination 
outcomes for our care experienced children, this project targets a wider cohort of care 
experienced young people in our secondary schools with the key worker role within each 
secondary school.  An enhanced tracking and monitoring process provides evidence of 
expected outcomes and identifies any gaps around attainment and positive 
destinations.  Continued collaboration and support is provided with a network and access to 
additional training and supports to plan for our care experienced learners in mainstream 
schools more effectively.  A key element of the key worker role is to build on partnership 
working to support engagement, participation and wider achievement in the mainstream 
school.   
 
This work has now been extended to primary schools to provide robust baseline data and will 
be used to track progress and monitor improvements at key transition stages of the learning 
journey.   Working alongside our Equity Team, we are able to use  evaluation toosl to support 
care experienced learners in primary, including providing a cluster network to access 
additional supports and share significant information to support our care experienced learners 
and their families.    
  

6. Cost of the School Day 
 

The aim of this project is for all West Lothian schools to have a very good approach to 
mitigating the cost of the school day (CoSD) for learners and families, ensuring that no part of 
a learner’s school experience is out of reach because of family income. Through consultation 
and communication, financial barriers are explored, interventions identified and schools use a 
range of relevant measures to evaluate effectiveness and clearly demonstrate evidence of 
impact. Opportunities for professional learning and access to support materials enable schools 
to reflect on good practice with the aim to create a shared understanding of what strategies 
are most impactful. Effective procedures for communication and consultation with 
stakeholders will are central to this process. The CoSD working group/leads steer 
development and partnership working with relevant agencies will provide additional support, 
training and awareness raising.   This improvement work is now significantly supported by 

learner voice with pilots in clusters reflecting the work done with the child Poverty Action 
Group. 
 

7. Mentors in Violence Prevention 
 
The MVP programme in West Lothian explores and challenges the attitudes, beliefs and 
cultural norms that underpin gender-based violence and abuse and give learners a language 
and framework to explore these issues. It develops strong cultures that have leadership and 
empathy at the heart of the school which will then increase the feeling of safety and inclusion.  
 
 
Progress with the projects and next steps are included on the following pages.   
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Strategic Equity Funded Project Plan: Cost of the School Day 

 

Planned interventions between August 2024 and June 2025: 

 CoSD/PB Working Group to continue to lead CoSD development/share 

practice 

 Engage in CoSD professional dialogue with all schools through programme 

of PEF support meetings 

 Support schools to work towards evaluation of very good (or better), 

promoting SE guidance 

 All school staff to have engaged with Cost of the School Day e-learning 

module by December 2024 

 Promote referral pathways and opportunities for income maximisation 

 Promote SG school uniform guidance 

Baseline data 

August 2024: 

Mid-point data:  

January 2025 

End of session data:  June 

2025 

 

CoSD Statements – 100% CoSD statements - 100% CoSD statements - 100% 

Primary ethos surveys – 

82.86% 

Secondary ethos surveys – 

63.79% 

Data available in summer 

term 

Primary ethos surveys – 

85.46% 

Secondary ethos surveys – 

69.18% 

Sec HWB survey 

I go hungry…(none of the 

time) – 51.48% 

School costs prevent me 

attending school (none of 

the time) -78.59% 

My school ensures costs do 

not prevent me 

participating…(all of the 

time) 19.17% 

Cost of trips prevents me 

feeling included - 5.6% 

Sec HWB survey – Oct 

2024 

I go hungry…(none of the 

time) – 54.2% 

School costs prevent me 

attending school (none of 

the time) – 82.6% 

My school ensures costs do 

not prevent me 

participating…(all of the 

time) 21.7% 

Cost of trips prevents me 

feeling included – 4.4% 

Sec HWB survey – Mar 

2025 

 

I go hungry…(none of the 

time) – 56.69% 

School costs prevent me 

attending school (none of 

the time) – 81.89% 

My school ensures costs do 

not prevent me 

participating…(all of the 

time) 22.05% 

Cost of trips prevents me 

feeling included – 4.94% 

(reported through CoSD 

survey) 

Completion of e-learning 

module – response from 

Form issued on 8/1/25 

 

70 schools completed  

3 report they cannot 

complete by end Jan ’25 

(school specific issues eg 

absence) 

13 schools still to submit 

response 

Completion of e-learning 

module – 100 % of schoo 
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CPAG CoSD Voice network 

– 48 schools signed up 

CPAG CoSD Voice network 

– 65 schools signed up 

@13/1/25 (additional 

schools have subsequently 

agreed to sign up but do 

not have that data as yet) 

CPAG CoSD Voice network 

– 65 schools signed up 

 

Total FORT referrals- 155 FORT referrals – 28 

@28/1/25 

School referrals also made 

directly through Campaign 

Development Officers in 

schools or by phone. No 

specific data available. 

 

Total FORT referrals made 

by schools – 48 

 

Referrals received from 

schools by the Advice Shop 

only 

Case 

Referrals 

Referral 

Type 

Case 

Referrals 

Count 

Number 

of 

Referrals 

AdvicePro 27 

eForm 62 

Email 83 

Face To 

Face 
7 

FORT 15 

Phone 9 

Signposting 2 

Website 1 

Report 

Total 
206 

 

School Bank referrals - 845 Data available in summer 

term 

School bank referrals - 779 

Overall impact by June 2025: 
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Progress between August 2024 to January 2025: 

 The CoSD/PB Working Group has engaged around a number of CoSD 

issues/events including – Challenge Poverty Week activities, promotion of 

FORT, Scottish Government guidance on school uniform, CoSD Action 

Statements, considered resources including the “Joseph Rowntree Framing 

Toolkit,” “Providing Pathways to Money and Welfare Rights from Education 

Settings,” and “Talking about Costs and Money at School.” Members of the 

group have been tasked with engaging with CoSD leads in their clusters, 

promoting key messages/events/resources and to encourage 2-way 

communication. The work of the group has also been presented to the WLC 

Tackling Poverty Task Force receiving positive feedback. 

 CoSD professional dialogue has been a significant focus of PEF support 

meetings. This has enabled HTs/PEF leads to consider their own school 

contexts and has provided an opportunity to identify what is working well 

and what could be improved. Further guidance, in the form of PEF planning 

feedback has been issued to individual schools, supporting them to further 

refine CoSD interventions. This has been positively received with impact to 

be evaluated at the next submission of PEF plans in March. 

 SE guidance has been shared again with all schools and discussed as part of 

PEF support meetings. This guidance has been welcomed by HTs. This will 

continue to be promoted as a key self-evaluation tool, supporting schools to 

work towards the CoSD stretch aim. 

 Current data demonstrates that 81% of schools have engaged with the Cost 

of the School Day e-learning module. The remaining schools will be 

expected to engage as soon as their situation allows. Have received positive 

feedback from CPAG about number of staff from West Lothian who have 

engaged with this module, “was just completing our quarter three analytics 

report the other day and have to say that it was a phenomenal achievement 

to get so many of your school staff onto the eLearning before the end of last 

term. Our figures are dominated by new sign ups from West Lothian.” A 

Brown CPAG 

 Promotion of referral pathways and opportunities for income maximisation 

has also been a key focus for professional dialogue through PEF support 

meetings and as part of discussion at the Family Link Worker (FLW) 

Network. Data from the anti-poverty service indicates that 571 families 

have been referred for advice, by staff from 60 schools this year. 

 CoSD/PB Working Group has held monthly meetings with a slight refresh of 

membership from April 2025. The group has engaged around issues as detailed 

in the progress update, has shared practice and many members have 

suggested/contributed content for the CoSD newsletters. 2 members of the 

group are actively participating in planning for the CPAG CoSD Youth Summit 

due to take place in Sept. 2025 

 CoSD professional dialogue continues to be a focus in a range of contexts 

including through PEF support visits, as detailed in the update, at SAC Partners’ 

Meetings, Equity networks, FLW networks and more recently with schools that 

are part of the WLC Cluster CoSD Voice Network Pilot. The work of WLC 

schools, around developing CoSD policy, was shared at a national CPAG 

Leaders’ Meeting in March 2025, with positive feedback received and Braes 

High School in Falkirk also requested a session to discuss how they could 

progress CoSD development across Falkirk schools, based on the experience of 

WLC. 

 CoSD newsletters have been issued every 2 months, covering a wide range of 

CoSD issues, highlighting interesting and impactful practice, spotlighting 

events, campaigns, resources, posing reflective questions and reflecting learner 

voice. These have been made available to all school staff. 

 Schools are aware of the SE guidance which has been shared widely. Final 

submissions of PEF plans are due on 30th May. Quality assurance of CoSD 

planned outcomes will indicate how well schools are self-evaluating and what 

further support may be required to achieve the stretch aim. 

 Current data demonstrates that 100% of schools have engaged with the CoSD 

e-learning module. The remaining schools will be expected to engage as soon 

as their situation allows. See quotes below giving an indication of the 

importance placed on using this module, to ensure a shared understanding of 

CoSD issues. 

 

“As a Headteacher, it was of paramount importance that all my staff had a shared 

understanding of poverty and the impact it can have on our young people. The CPAG 

module allowed us to engage in discussion around this issue and I know that staff all 

gained a new insight into what the impact can be and how we can better support 

children in our school.”  

HT Dedridge PS 
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 SG school uniform guidance has been discussed as part of PEF support 

meetings and also shared widely to all school staff through the November 

2024 edition of the CoSD newsletter. School uniform is the focus for a 

number of CoSD interventions, detailed on PEF plans. 

 

 

 

 

 

 

 

 

 

 

“The CPAG Cost of the School Day e-learning module is essential learning for every staff 

member. It challenges assumptions, deepens understanding, and most importantly, 

empowers us to take real action in removing financial barriers for our young people. 

When every staff member engages with this module, we strengthen our commitment to 

equity, ensuring there are no cost associated barriers for our young people or their 

families when it comes to school. It has transformed how we think and work at JYHS for 

the better.” 

HT The James Young High School 

 

 The focus remains on promoting referral pathways and opportunities for 

income maximisation. Whilst referrals through FORT (to all agencies) has 

reduced from last session, additional data demonstrates an increase in 

referrals, to those of last session and indicates that schools are using a variety 

of means to contact the Advice Shop for support. FORT will continue to be 

promoted as the preferred referral route. 

 There has been a slight decrease in the number of referrals, by schools, to The 

School Bank (66 less than session 23/24). Schools, however, continue to work 

in partnership with other agencies who can also refer and an overall total of 

1606 referrals have been made for children and young people in our schools 

this session. 

 SG school uniform guidance has been widely shared and has been a CoSD 

development priority for a number of schools, as detailed on their PEF plans. 

Awareness continues to be raised through professional dialogue and though 

CoSD newsletters. School uniform is also a focus for the CPAG CoSD Voice 

network with a current request for schools to offer ideas for the uniform 

section of their Ideas Bank. 

 4 clusters have agreed to take part in a Cluster CoSD Voice Network pilot, to 

further strengthen learner voice around CoSD issues – West Calder, James 

Young, Inveralmond and Armadale. The pilot is at an early stage with initial 

activity having been undertaken by West Calder and James Young clusters. This 

will be a focus for next session. 

 Secondary HWB survey data (see data section) demonstrates some 

improvement in relation to pupils feeling hungry. Pupils reporting that they 

feel hungry none of the time has increased by 2.5% since Oct 2024 and 5.2% 

from the baseline. There has also been an increase of 2.9%, from the baseline, 

of pupils reporting that the school ensures that school costs do not prevent 
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participation. The cost of school trips remains an issue for around 5% of young 

people and there is a very slight increase (0.71%) in pupils stating that school 

costs may affect their attendance. Secondary schools will continue to take 

action in relation to school specific data. The CoSD Working Group will consider 

data and potential action points for next session. 

 Pupil Ethos Survey data demonstrates an improved position from last session. 

Primary pupil responses are improved by 2.6% and secondary pupil responses 

by 5.4%. Schools will continue to take action in relation to school specific data.  

 There has been significant engagement with the CPAG CoSD Voice Network 

with WLC featuring strongly in the work of the network and being widely 

promoted. Children and young people from Boghall PS, West Calder HS and 

Linlithgow PS met with the Cabinet Secretary for Education and Skills in March 

2025 when they had opportunity to share their CoSD work and pose questions 

to the Cabinet Secretary. Further detail can be found using the links below and 

the detail of this meeting featured prominently in the April 2025 edition of the 

CoSD newsletter. 

 CPAG News Item 

 SG Reel 

 Children and young people from West Calder HS and Simpson PS are currently 

planning the CPAG Youth Summit. They have been involved at every stage and 

in every aspect of decision making. 

 Young people from West Calder HS have agreed to review school uniform 

packs for The School Bank West Lothian to ensure that the style of uniform 

items are on trend and could be worn with confidence. The James Young High 

School is currently looking to recruit pupils over the age of 16 to become 

members of The School Bank Board of Trustees. Both those initiatives will 

ensure that the voices of children and young people will be influential within 

this charity that does much to support children and young people in WLC 

schools. 

 CoSD newsletters include a dedicated “Learners Say” section, representing a 

range of views from children and young people across WLC schools. This has 

been well represented across schools and sectors. 

 Partnership working has featured strongly and impacted positively this session, 

as detailed in the progress section. A recent session featured a presentation to 

FLWs from Kidzeco, detailing a wealth of support to families with children 
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under 5 years old. FLWs report that information of this type enhances the 

support they can offer to families. 

 Membership of the Child Poverty Reference Group is continuing to strengthen 

links between education and other agencies, working jointly to plan and deliver 

positive outcomes for children, young people and families. Detail contained in 

CP Action Plan. 

Planned learner voice actions  - progress between August 2024 and January 2025 

 Options for developing WLC Learner Voice network were explored at the 

SAC Partners meeting in November 2024. As a result of this the JYHS cluster 

has agreed to pilot a cluster CYP Voice Network. This will be progressed 

from Feb 2025. WCHS cluster is also considering taking forward this option. 

 Secondary HWB survey data from October 2024 demonstrates some 

improvement across the CoSD questions (see data section) The JYHS cluster 

pilot will consider this data, identifying areas of most concern when 

planning potential content. Individual schools to identify action, relevant to 

school specific data. 

 The CPAG CoSD Voice network continues to be actively promoted with 

significant engagement by WLC schools (see data). A visit to Boghall PS, by 

the Cabinet Secretary for Education and Skills, is planned for 19th March 

2025 to engage with WLC children and young people around their work as 

part of the CPAG network. Currently learners from Simpson PS and WCHS 

are working with CPAG to plan an autumn CoSD conference. 

 Staff from Armadale Academy and Broxburn Academy have agreed to work 

with WL School Bank to promote learner voice as part of its work. 

 Individual schools to identify how best to promote SG school uniform 

guidance with learners. 

Planned action/sustainability goals for Session 2025-2026: 

 

 CoSD/PB Working Group to continue to lead CoSD development/share practice 

 Engage in CoSD professional dialogue with all schools through programme of 

PEF support meetings, networks and meetings with partners 

 Support Cluster CoSD Voice Network pilot as required 

 Continue to work with/promote CPAG CoSD Voice network 

 Continue to engage with partners to identify action/improve outcomes for 

children, young people and families 

 Promote FORT, referral pathways and opportunities for income maximisation 

 Support schools to work towards evaluation of very good (or better), 

promoting SE guidance 

 

 

 

 

 

 

 

 

 

 

Planned engagement with families and communities – progress between August 

2024 and January 2025 

 Partnership working continues to be developed to support individual 

families and school communities. The Equity Team has engaged with River 

Kids to target specific support to equity schools (see data from Equity 

Team). Members of the FLW Network visited WL College in November 2024 

to find out specifically about the work of The Trust but also about other 

areas of support offered by the college  
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 Sources of support to CYP and families, from a range of organisations, have 

been actively promoted through discussion at PEF support meetings, the 

CoSD Working Group, the FLW network and information included in CoSD 

newsletters. HTs/PEF leads have been encouraged to explore local sources 

of support 

 Potential for working with parent group (Kirknewton PS) – in progress 

 Continue to focus on CoSD as part of FLW network through input from a 

range of organisations, e.g. the anti-poverty development officer shared a 

range of information and data with FLWs in Jan 2025. This included 

information about No One Left Behind funding, strengthened links with ASN 

schools, work on the school meal deficit, volunteering opportunities, a case 

study and data related to referrals and income maximisation. 

 Individual schools to identify how best to promote SG school uniform 

guidance with parents/carers. 

 

  



 

 

51 

 

Strategic Equity Funded Project Plan: Improving Attendance in Secondary Schools 

 

Planned interventions between August 2024 and June 2025: 

 Improvements in attendance and engagement continue to be a priority for 

all schools within improvement plans in Session 2024/2025 

 Review the West Lothian attendance policy and procedures with all 

stakeholders ready for implementation June 2025. 

 Further development of analysis of data in Power BI with a focus on 

identification of target groups in Q1 and FSM. 

 Improvement methodology approaches to be used with identified target 

groups with support from our attainment advisor. 

 Analysis of data and review of effectiveness of interventions. The process 

and sharing of practice will be supported through the Attainment 

Collaborative.  

 Network meetings revised to ensure that the correct attendance link 

person from each school attends the Attendance Collaborative focused on 

self-evaluation and improvement methodology. Additional separate 

meetings will take place for FLWs with primary colleagues to ensure sharing 

of practice and networking. 

 School will complete the FVWL RIC self-evaluation tool and teacher self-

evaluation tool and formulate a focused action plan which focuses on 

universal and targeted approaches to improving attendance. This will 

complement the SIP, PEF Equity plan and specific work on QI 3.1. 

 ILS will track and monitor the attendance of all young people P5 to S2 

below 50% attendance and support will be targeted to young 

people/families and schools. 

 Continue to embed the staged intervention approach to improve 

attendance and engagement with a focus on expanding the use of the 

Lundy model to capture and act on learner voice to support attendance 

and engagement. 

 A programme of quality improvement support and scrutiny will offer 

support, professional learning and guidance to schools at a universal and 

targeted level.  

Baseline data 

June 2024: 

 June 2024 overall – 

86.07% 

 S1: 88.86%, S2: 

86.02%, S3: 82.41% 

 Quintile 1 – 79.51% 

 Quintile 5 -   91.52% 

 Under 50% 

attendance - 566  

 0% attendance - 2 

pupils 

 Gap quintile 1 v 

quintile 5 – 12.01% 

 Gap quintile 2 v 

quintile 5   9.73% 

 Gap FSM v no FSM 

14.42% 

 

Mid-point data:  

January 2025 

 Mid Jan 2025 

overall- 86.96% 

 S1 90.49%,  

 S2 87.25% 

 S3 85.02% 

 Quintile 1 – 

80.21% 

 Quintile 5 92.04% 

 Under 50% 

attendance 650 

 0% attendance – 

15 pupils 

 Gap Q1 v Q5  - 

11.83% 

 Gap Q2 v Q5  

8.69% 

 Gap FSM vs no 

FSM 14.48% 

End of session data:  April 

2025* 

 April 2025 overall 

86.59% 

 S1: 90.09% 

 S2: 87.37% 

 S3: 85.27% 

 Q1: 80.58% 

 Q5: 92.18% 

 Under 50% att: 

648 

 0% attendance : 5 

pupils 

 Gap Q1 vs Q5 ; 

11.6% 

 Gap Q2 v Q5 : 

8.68%  

 Gap FSM v no 

FSM; 14.62% 

 

* Baseline data showing as 

April due to technical 

issues.  Updated high level 

data will be in stretch aims 

overview 

Progress between August 2024 to May 2025: 

A programme of quality improvement support and scrutiny offered support, 

professional learning and guidance at a universal and targeted level.  

Overall impact by June 2025: 
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All primary school HTs now have access to attendance data through Power BI. HTs 

have been trained  in how to use the data monthly to inform their QI processes in 

managing attendance. The tool allows staff to identify individuals, groups and 

cohorts for whom additional interventions may be required.  

 

An attendance tracking system has been developed to support the management of 

attendance in primary and ASN schools.  This supports the monitoring and tracking 

of attendance patterns for individuals and groups on a monthly basis. 

 

Eight schools (5 primary and 3 secondary) have participated in the Education 

Scotland Improving Attendance programme which uses data and QI tools to improve 

attendance for identified small groups. The initial training is complete. Results will 

be available at the end of June.  

 

Secondary schools have trialled specific improvement methodology focused on 

small targeted groups  The identification of reasons for non attendance is based on 

the Lundy pupil voice model. Targeted interventions were implemented and the 

results indicate improvements in attendance  for individuals and groups across the 

schools. 

 

As part of the policy review, the voices of our young people and parents has been 

gathered focusing on the factors that “pull” young people towards schools and the 

factors that “push” young people away from school. Social Policy have worked in 

partnership with education to ensure the voice of the hardest to reach parents and 

young people is also included. The Interrupted learner service also gathered the 

voices of those young people and parents  with below 50% attendance.  

 

A quality assurance exercise on the quality of Child’s Planning for young people 

below 50% attendance, Q1 and with ASN is took place across the secondary schools. 

Feedback from staff, parents and young people have indicated that  planning 

approaches need revisited.       

 

Effective practice across the local authority has been shared through local networks 

(Attendance Collaborative and DHT Support Collaboration) and more widely through 

the local authority quads and national network. 

Almost all the secondary schools have shown improvement in attendance in Q1 data 

across the year culminating overall in a 1% increase since last year. This is not evident in 

the new schools due to the steadily increasing rolls. 

 

All schools now have access to data and a tracking system to support the effective 

monitoring and tracking of attendance.  

There is a developing confidence amongst DHTs (secondary) in the use of QI tools to 

support attendance.  

 

The interventions applied through the  targeted intervention project in secondary led to 

improved outcomes for individual pupils in all the secondary schools and provided 

further evidence to identify next steps for QI planning. 

 

All secondary schools have completed a whole school self-evaluation process and will 

use the findings to develop a contextualised strategic attendance plan and targets for 

next year.  

 

Through the consultation we have a clear overview of the views of our children and 

young people on the factors that “pull” them towards schools and those that may 

“push” them away. These views are helping to shape the revised policy and guidance.     

 

Through the consultation, we are aware from our work with parents that there is not a 

good understanding about attendance figures.     

 

As a results of the quality assurance exercise on Child’s planning, there will be a GIRFEC 

refresh next term with education staff and revised planning documents will be launched. 
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Interrupted learner Service (ILS) have improved systems and practice in place to 

track the young people P5 to S2 who have below 50% attendance with a focus on 

p5-S2. ILS have worked with 72 children and young people this year. 63 have made 

progress with their learning; half have manged to link back into school or with 

staff/friends as a result of ILS intervention and 57% of families report that working 

on ILS has a had a positive impact on the wellbeing of the young people. All of the 

senior phase young people managed to achieve between 1 and 5 qualifications/ 

awards and 6/8 of the young people have an identified positive destination.  
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Strategic Equity Funded Project Plan: Level Up Care Experienced Young People project 

 

Planned interventions between August 2024 and June 2025: 

 New project 24-25 cohort, currently 15 pupils, 2 at S5, 6 at S4, 7 at S3 

 Ongoing Level Up evaluation measures for Scottish Government CECYP 

reporting, submit October, 2024. 

 Ongoing joint Education and Social Policy Strategic Planning and Referral 

Pathway group to consider new project referrals. 

 Expand project model to include earlier intervention and a wider group of 

care experienced learners, intensive support within the mainstream 

secondary school, with a focus on health and wellbeing, literacy and 

numeracy outcomes. Partnership working with CE Leads in secondary 

schools. 

 Multi-agency regular child’s planning, strengthen positive relationships to 

increase pupil participation and engagement with education, including 

bespoke packages of support.  Partnership working with the new Learner 

Pathway programme.  

 Continue to provide Targeted support to senior phase learners to improve 

educational attainment, including wider achievement and health and 

wellbeing outcomes  

 Enhanced Tracking and Monitoring, provide Attendance and Attainment 

Updates to CE Leads to maintain accurate tracking updates.  

 Partnership working with SDS colleagues to strengthen links in pathway 

planning for School Leavers, including earlier intervention, data sharing, 

internal hub discussions within secondary schools to achieve positive 

destinations  

 

Baseline data 

August 2024: 

23/24 cohort n=10 

Mid-point data:  

January 2025 

24/25 cohort  

End of session data:  June 

2025 

 

8 pupils at S4 achieving 

SCQF literacy - 1 at Level 5, 

3 at Level 4, 4 at Level 3 

7 pupils achieving SCQF 

literacy, 2 at Level 4 5 at 

Level 3. 

10 pupils achieving SCQF 

literacy, 2 at Level 4, 9 at 

Level 3. 

9 pupils at S4 achieving 

SCQF numeracy – 3 at 

Level 4, 6 at Level 3 

11 pupils achieving SCQF 

numeracy, 4 at Level 4, 7 

at Level 3. 

 

14 pupils achieving SCQF 

numeracy, 3 at Level 4, 11 

at Level 3. 

 

5 Leavers achieving 1+ 

SCQF awards – 1 at Level 5, 

8 at Level 4 

6 pupils achieving SCQF at 

Level 4/5/6, 3 at Level 5, 3 

at level 4 

9 pupils achieving SCQF at 

Level 3/4/5/6, 4 at Level 6, 

3 at Level 5, 7 at Level 4,13 

at Level 3 

School leavers entering a 

positive destination – 7 

Summer Leavers being 

supported towards a 

positive destination.  2 

Christmas 2023 Leavers in 

positive destination at 

West Lothian College.  

Two Christmas 2024 

Leavers, supported by 

Careers Adviser towards 

positive destination. 

One Leaver starting a West 

Lothian College course end 

of January 2025 

4 Summer 2025 Leavers, 2 

Leavers offered a place at 

West Lothian College, 1 

Leaver offered a place at 

West Lothian Trust Project, 

1 Leaver supported by 

MCMC worker 

Average Attendance of 

project cohort – 53.3% 

(November 23-April 24)  

Average Attendance of 

project cohort – 68.3% 

(August-December 24) 

Average Attendance of 

project cohort – 62.1% 

(August-March 2025) 

Overall impact by June 2025: 

• Regular referral pathway group discussions to consider new referrals and 

wider support and interventions 

• 2024-25 Project cohort supported 22 pupils, 2 at S2, 9 at S3, 9 at S4 and 2 

previous Leavers (Christmas 2024). 

• 2 Christmas Leavers, 4 Summer Leavers, on track to a positive destination 

• Improved attendance and attainment outcomes for a targeted group of pupils 

who were disengaged from education 

Progress between August 2024 to January 2025: 

 2024-2025 Project cohort January 25, currently 22 pupils, 2 at S2, 9 at S3, 9 at 

S4 and 2 Christmas Leavers 

 Continue to provide intensive targeted support to 11 senior phase learners, 

focus on improving attainment and positive destination outcomes 

 Stronger partnership links with CE Leads and key school staff within 

mainstream school, participation at CE Network meetings, support tracking 

and monitoring updates 
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 Participation in Care Experience week, supporting Pamper sessions and 

Wellbeing Walks 

 Ongoing partnership working with SDS colleagues to share monthly tracking 

destination information to increase planning discussions at Internal Hub 

within mainstream school 

 Ongoing partnership working with dedicated careers adviser to support 

positive destination planning   

 Ongoing discussions to increase communication around the child’s planning 

process, support planning, learner voice, advocacy support 

 Project model expanded to include earlier intervention to support 

increasement engagement in mainstream school, 2 pupils at S2 and 9 at S3 

 Evaluation Measures completed September and December 2024, positive 

feedback from pupils, parents, carers and partners through questionnaire 

 Partnership working with CLD and Social Policy colleagues to access funding 

to offer health and wellbeing opportunities to young people and their 

families, including an extension of the Summer Programme to provide a 

Christmas Programme and offer activities at weekends and through school 

holiday periods until the new academic session 

 Partnership working with Educational Psychology service to deliver Give Us a 

Break training, access to resources around loss and bereavement  

 

• Increase in project allocations to a wider group of care experienced pupils at 

S2/3 stage, stronger links with school and attendance at child’s planning 

• Attendance has increased compared to last year, facilitated by increased trips 

and continuing support from CE leads in schools  

• Achieved attainment outcomes at SCQF Level 6/5/4/3 Awards through 

partnership working with mainstream schools, outreach teaching and Family 

Support worker support 

• Achieved positive destination outcomes, partnership working with dedicated 

careers adviser, SDS colleagues and school Collaborative Hub 

• Increased engagement and participation in a range of health and wellbeing 

activities and experiences, in local community and wider communities, project 

programmes, through individual interests and team building opportunities 

• Increased practical and social skills, building confidence and developing new 

relationships  

• Ongoing tracking and monitoring, linking in with mainstream schools  

• Evaluation measures completed April, Increased Learner Voice Feedback, 

pupil questionnaire and ‘Meet and Greet’ session.  Positive feedback from 

parents and partners through questionnaire 

• Participation in Focus Group, opportunity to feedback achievement through 

project support and develop social interaction skills 

• Increased communication between project staff and mainstream schools, 

through CE network attendance, child’s planning meeting participation and 

sharing regular updates through support planning  

• Increased employability opportunities through wider partnership working 

with the dedicated careers adviser, MCMC key workers and mainstream Hub 

discussions  

• Improved communication and collaboration to support destination outcomes, 

link with West Lothian College, SDS colleagues, Careers Adviser and MCMC 

Keyworker 

Planned learner voice actions for Session 2024-2025: 

 Link through Children’s Rights Network for planned pupil voice work.  

 Links with Having Your Say network specifically for CECYP 

 ‘Meet and Greet’ Feedback 

Planned action/sustainability goals for Session 2025-2026: 

 Significant changes to Level Up Project, current project model planned to end 

June 2025.   
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Level Up Focus 

Group - March 2025
 

 Evaluation summaries for January and April 

Level Up Evaluation 
Summary - Janury 2025

 

Level Up Evaluation 
Summary - April 2025

 

 Ongoing discussions with Education services and mainstream schools around 

transition planning for the current cohort, with specific bespoke planning and 

support on offer 

 Ongoing support with individual child’s plan, working directly across 

Education and Social Policy services 

 Review of referral pathway group to extend to wider Education and Multi-

agency services to provide a co-ordinated approach  

 Review of Evaluation Measures to support Scottish Government Reporting  

 

 

 

Planned engagement with families and communities for Session 2024-2025: 

 Child’s Planning improvements to included engagement with carers and the 

wider team working with individual young people.   

 Parent/Carer/Partnership Feedback available via Evaluation summaries 

above 
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Strategic Equity Funded Project Plan: Level Up PLUS Mainstream Care Experienced Project 

 

Planned interventions between August 2024 and June 2025: 

 Joint work with Education and Social Policy to maintain accurate CE data 

between MOSAIC and SEEMIS records in primary and secondary schools 

 Support secondary enhanced tracking and monitoring, including attainment, 

attendance and positive destination data  

 To work in partnership to improve positive destination outcomes 

 Link with Pupil Voice Strategic Lead to capture Learner Voice   

 To focus on building positive relationships to increase pupil participation and 

engagement with education  

 To expand wider achievement opportunities, including individual bespoke 

packages of support.  Work in partnership with Interrupted Learner service 

and new Learner Pathway programme  

 Support primary tracking and monitoring process, improving literacy and 

numeracy outcomes.  Link with Equity Team, PEF Planning tool, resources 

and interventions.  CECYP approaches, professional learning opportunities. 

 Link with Early Years Education Officer, achieve CE Data concordance. 

 

Baseline data:  

August 2024: 

Achieved 2022-23 

Mid-point data:  

January 2025 

Achieved 2023-24 

End of session data:   

May 2025 

 

S4 achieving SCQF L5 

literacy – 54.29% of 35 

students achieved 

S4 achieving SCQF L5 

literacy – 48.72% of 39 

students achieved 

S4 achieving SCQF L5 literacy 

– showing slight increase 

from 2023-24 

(30 students)   

S4 achieving SCQF L5 
numeracy – 31.43% of 
35 students achieved 

S4 achieving SCQF L5 

numeracy – 43.59% of 39 

students achieved 

S4 achieving SCQF L5 

numeracy – showing 

increase from 2022-23  

(30 students) 

Leavers achieving 

1+SCQF L6 awards – 

68.57% of 35 students 

achieved at February 

2024  

Leavers achieving 1+SCQF 

L6 awards – next update in 

February 2025 

Leavers achieving 1+SCQF L6 

awards – Achieved 64.86% of 

37 students achieved  

at February 2025  

School leavers entering a 

positive destination – 

71.43% of 35 students 

achieved at February 

2024 

School leavers entering a 

positive destination – next 

update in February 2025  

School leavers entering a 

positive destination – 89.19% 

f 37 students achieved at 

February 2025  

Overall impact by June 2025: 

 Significant increase in positive destination outcomes from previous year 

 Improved attainment literacy and numeracy data at SCQF Level 3 and 4 

 Improved literacy and numeracy data (combined P1, P4, P7 data)  

 Regular data updates through monthly enhanced tracking and monitoring in 

secondary schools 

 Achieved data concordance across primaries, four tracking periods, focus on 

literacy, numeracy attainment and health and wellbeing data, Track 1, 2 and 3 

complete.  

 Data analysis to identify a targeted group of CE pupils with literacy and 

numeracy gaps with ongoing discussions for developing plans for next session 

in closing the gap    

Progress between August 2024 to January 2025: 

 Ongoing discussions to increase communication around the child’s planning 

process, support planning, learner voice, advocacy support 

 Celebration Event across secondary care experience network for young 

people, led by young people to highlight and celebrate success and showcase 

The Promise in practice 

 Participation in the Promise Implementation Network to widen scaffolding 

support across multi-agency services 

 Who Cares Presentation at the CE network to secondary CE Leads and Level 

Up colleagues to strengthen partnership links with ‘Who Cares’ and increase 

advocacy support across secondary schools  
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 Ongoing partnership working with Level Up colleagues to support earlier 

intervention and to increase engagement in the mainstream curriculum 

 Ongoing secondary enhanced tracking and monitoring, attainment and 

positive destination data, support through Raising Attainment and Positive 

Destination workstream, new Improvement Destination Group 

 Ongoing partnership working with SDS colleagues to share monthly tracking 

destination information to increase planning discussions at Internal Hub 

within mainstream school 

 Ongoing primary tracking, literacy and numeracy attainment data, 4 tracking 

periods per academic session, Track 1 and 2 complete.  Link in with Equity 

Lead and QIO to progress next steps  

 Delivery of refreshed Designated Manager Training to primary and secondary 

colleagues with responsibility for care experience, second session planned in 

February 2025 

 Ongoing partnership working with Educational Psychology service to gather 

feedback from Christmas Leavers 

 

 Collaboration through participation at CE monthly network meetings, share 

best practice, focus on care experience themes and developments, education 

link to MYPLAN meetings 

 End of year Celebration Event, delivered by young people, with involvement 

from Social Policy and Who Cares partnerships 

 Raised the profile of Care Experience week in secondary schools, sharing best 

practice across secondary schools, through pupil engagement, curriculum, 

wider school activities and Promise information sharing 

 Improved links and advocacy support in secondary schools with Who Care 

Scotland following Who Cares Presentation delivered at CE Network 

 Improved links to provide earlier intervention support in positive destination 

planning between CE Leads and Collaborative Improvement Hub from CE Lead 

focus group feedback 

 Improved links between secondary schools and SDS colleagues via SDS 

Presentation delivered at CE Network 

 Increased School Leaver Feedback, importance of strong relationships 

 Working groups established through the Promise Implementation Network to 

further establish Promise Leads across all West Lothian services 

Planned learner voice actions for Session 2024-2025: 

 Develop end of year Celebration Event to include delivery by young people.  

 Extending partnership with “Who Cares?” to support advocacy and pupil 

voice work  

 Care Experienced Week Feedback: 

Care Experienced 

Week 2024 - Highlights
 

 

 Attainment Visit Feedback: 

Attainment Vists - 

CECYP 2024-25
 

Planned action/sustainability goals for Session 2025-2026: 

 CE Lead role will be in all 13 secondary schools next session 

 Ongoing secondary enhanced tracking and monitoring, attainment and 

positive destination data, support through Raising Attainment and Positive 

Destination workstream, Data Performance Officer 

 Ongoing review and development of the MYPLAN framework with social 

policy colleagues 

 Ongoing partnership working with across the Improvement Collaborative Hub, 

specifically for CECYP  

 Ongoing planning to gather learner and Family Voice across Positive 

Destinations, link with WL College and CE Leads  

 Ongoing development of primary tracking and monitoring approaches, 

discussions with Quality Assurance Officer to consider ways of using existing 
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Planned engagement with families and communities for Session 2024-2025: 

 Improvements planned in education services contribution to MYPLAN 

meetings  

 Developing partnerships to enhance opportunities for positive destinations 

specifically for CECYP 

  

 

CE data to close the literacy and numeracy gap for CECYP learners.  Review 

and analyse data annually 

 Review ongoing links with the Equity team, continue QOI Conversation, 

reminders for schools 

 Developing discussions around Transitions at key stages specifically for CECYP 

moving from P7 to secondary school and transitions out with the home 

authority.   

 Review links with Pupil Voice Strategic Lead to increase capture of Learner 

Voice, ongoing Research feedback from Educational Psychology service, 

extend discussions through Promise Implementation Group   

 Review early years work, data concordance and begin discussions around P1 

transitions 

 Develop workstream group to further progress transition discussions with 

primary and secondary colleagues, to better understand preparation for P7 

transition for CECYP 

 Review WL Stretch Aims with consideration to Strategic Overview, including 

any adjustments, baseline data and performance measures 

 Further Designated Manager Training to primary and secondary colleagues 

with responsibility of care experience, two sessions planned in September 

2025 and February 2026  

 Ongoing planning discussions with the Promise Implementation Group around 

an event in October 2025, to raise the profile of Care Experience during care 

experience week 
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Strategic Equity Funded Project Plan: Mentors in Violence Prevention 

 

Planned interventions between August 2024 and June 2025: 

 Continue to support all secondary schools to participate confidently and 

effectively in the MVP programme  

 Continue to develop pupils’ understanding of GBV, their bystander role in 

tackling it and how it helps create a safer school environment 

 Support schools to increase their number of MVP-trained staff by providing 

additional training opportunities 

 Deepen and extend staff knowledge and skills around key issues (eg. Incel, 

Coercive Control etc) via in-house and external training opportunities 

 Develop a cross-school Mentor Council to allow mentors to share 

experiences and discuss opportunities for collaboration between their 

schools 

 Continue to develop relationships with partner GBV organisations and 

ensure strategic partnership working 

 

  

Baseline data 

August 2024: 

Mid-point data:  

January 2025 

End of session data:  June 

2025 

 

Number of staff fully 

trained – 68 

 

Number of senior pupils 

fully trained – 234 

 

Number of sessions 

delivered – 55 sessions to 

over 1000 young people 

 

Number of violent 

incidents recorded in 

secondary estate - 50 for 

2023/24 (up till 26th March 

2024) 

 

GBV survey: 

75% of pupils say they 

know what Gender Based 

Violence is  

(increase from 73% last 

year) 

 

64% of pupils say they 

have learned about GBV in 

school  

(increase from 60% last 

year)  

 

71% of pupils say they 

found the information 

Number of staff fully 

trained – 72 

 

Number of senior Pupils 

trained – 379  

 

Schools are still delivering 

up till Easter so total 

sessions delivered will be 

updated in June. 

 

GBV survey data not 

available until June.  

 

Anecdotal data: 

CP Officer has visited four 

secondary schools this 

session and met with 

young people who are 

mentors and mentees. 

Feedback has been very 

positive. Mentees spoke 

about how they found it 

easier to engage with 

people closer to their age 

on these types of issues. 

Mentors spoke about 

developing their own skills 

and knowledge and how 

younger people are 

confiding in them and 

Number of staff trained   - 

107  

  

Number of senior pupils 

fully trained -  425  

  

Number of sessions 

delivered -  60 MVP 

sessions have been 

delivered across all the 

schools. Additional one-off 

sessions also been 

delivered tied to 16 days of 

Action and working 

alongside our partners 

Women Aid, Rape Crisis 

Scotland and Police 

Scotland.   

 

GBV survey 2025: 

90% of pupils say they 

know what Gender Based 

Violence is  

(increase from 75% last 

year) 

 

81% of pupils say they 

have learned about GBV in 

school  

(increase from 64% last 

year)  
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useful  

(increase from 66% last 

year) 

 

The above is based on 

2372 pupil responses 

(increase from 1364 last 

year) 

seeking advice and 

support. 

 

 

 

 

 

 

83% of pupils say they 

found the information 

useful  

(increase from 71% last 

year) 

The above is based on 

1840 pupil responses 

(decrease from 2300 

previous year due to cyber-

attack impact on device 

access) 

Overall impact by June 2025: 

 The GBV Pupil Survey indicates a substantial increase in levels of awareness 

and learning activities relating to GBV across our secondary schools 

 Schools reporting increases in leadership, confidence and responsibility skills 

in the senior MVP mentors   

 Schools reporting improvement in school culture and climate in relation to 

GBV evidenced from informal feedback, GBV survey and school ethos surveys 

 Improved relationships across wider school communities and increase in 

shared understanding around harmful behaviours 

 Schools feeding back an increase in pupils reporting incidents, both involving 

themselves and others, which suggests an improved understanding of 

importance of being an active bystander 

 Increase in staff and partners trained on MVP across the authority allowing 

increased collaboration between schools and between schools and partners.  

Progress between August 2024 to January 2025: 

 All schools up and running this session with mentors trained and session 

being delivered 

 First Mentor Council held with almost all schools represented. 26 mentors 

representing the schools on the council 

 Mentor Council Teams page now in place and being utilised by council 

mentors to share information and communicate 

 Virtual Mentor Summit event held with inputs from partner agencies 

(Women's Aid, Rape Crisis Scotland). Mentors and staff leads from a number 

of school attended  

 16 Days of Action campaign: most schools took part and raised awareness  

through in school events. Three schools participated in the 16 Days parade 

and mentors from James Young High spoke at the rally ceremony. 

 

Planned learner voice actions for Session 2024-2025: 

 Pupil feedback forms to assess mentor and mentee knowledge of GBV 

indicated that spotlight sessions on specific aspects of GBV would be of 

benefit to pupils and staff 

 Development of a Mentor Council to allow cross-school collaboration has 

resulted in increased collaboration between mentors and schools and 

sharing of ideas and resources 

 Pupils organised a Mentor Summit and White Ribbon-themed activities to 

coincide with the 16 Days of Action campaign in Nov/Dec 2024.  Pupils fed 

Planned action/sustainability goals for Session 2025-2026: 

 Begin to expand MVP awareness and training to primary 7 pupils in in selected 

clusters 

 Develop methods to ensure consistent and equitable delivery of MVP across 

all secondary schools  

 Further strengthen school MVP teams and staff capacity 

 Continue to grow the MVP Mentor Council to amplify the voice of young 

people across the authority 
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back positively about being able to discuss GBV with partner agencies and 

make connections with the work they do and the MVP programme.   

 Continue to build stronger ties with our partners and ensure a joined up 

approach to GBV content being delivered in schools 

 

 

 

 Planned engagement with families and communities for Session 2024-2025: 

 GBV and MVP awareness raising at school events such as parent’s evenings – 

interest shown by parents & carers 

 Consideration of training or awareness sessions being offered to parents.  

This will be carried over into session 25/26  

 Continued partner working with other GBV organisations such as West 

Lothian Women’s Aid, Rape Crisis Scotland and Police Scotland. 
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Strategic Equity Funded Project Plan: Equity Team 

 

 Equity Schools P1,4,7 (11 schools – Targeted) 

 

Planned interventions between August 2024 and June 2025: 

Universal (All schools) 

 Continue PL Prog – differentiation, assessment, Equity Network, supporting PEF  

 Expand PL Prog – new 6 sessions ‘evidence-based LTA’ and new PL for PSWs 

 Expand Leading Equitable Schools Prog to remaining 8 clusters and expand pilot of Equity Thematic 

model 

 Offer cluster Q1 surgeries to remaining 5 clusters  

 Expand practice-sharing and collaboration through Equity Network  

 Develop equity digital space to host support materials which ensures sustainability 

 Explore digital tools (e.g. PowerBi) for gap analysis and refreshed PEF planning 

 Provide support to secondaries through Emma Irvine – Q1 surgeries, data dialogue, bespoke PL 

 

Targeted (Equity School Group) 

 Develop collaborative Equity School models (trial pilot groupings below) 

 Add 4 new schools to Equity School group 

 Embed focus on attendance and Q1 numeracy gap 

 

Intensive Model 

11 schools - new/continuing schools 

Targeted Model 

13 schools - ‘stepping off’ schools 

Two equity review meetings per term (1 paired + 1 

individual) 

One equity review meeting per term (paired) 

Two data dialogue workshops with SLT At least one data dialogue with SLT 

1:1 class analysis with each class teacher to identify 

poverty related gaps 

Offer of a session from a range of data analysis 

sessions e.g. SNSA, class, etc 

PEF planning support   PEF planning support  

Focus on P1 and P2 Q1 learners (literacy & 

numeracy) 

Offer to join P1 and P2 Q1 sessions 

Bespoke professional learning and support as 

required 

Bespoke professional learning and support as 

required 
 

Baseline data August 2024: End of session data:   

June 2025 provisional data 

Equity Schools P1,4,7 (11 schools - Targeted) 

Literacy overall       

75.50%          

 

77.93% 

Literacy Q1             

74.07%                   

 

76.10%  

LiteracyQ5              

89.41%                 

 

91.55% 

 

15.45% 

Literacy Q1vQ5      

15.34%       

Numeracy overall    

82.66%             

 

82.53% 

NumeracyQ1           

81.48%                    

 

80.50% 

Numeracy Q5          

96.47%                   

 

91.55% 

NumeracyQ1vQ5    

14.99%       

 

11.05% 

Attendance overall (P1-7) 

90.98%    

(27/05/25) 

91.62% 

Attendance Q1(P1-7)               

89.83% 

90.50% 

AttendanceQ5          

93.52%           

94.43% 

Attendance Q1vQ5  

3.69%     

3.93% 
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Overall impact by June 2025: 

 Increase in West Lothian Q 1 P1, 4, 7 literacy and numeracy attainment between June 2024 to June 2025 accompanied by a reduction in the Q1vQ5 gap in both literacy and 

numeracy.  

 Q1 surgeries have now been delivered to all 13 clusters. Some HTs and SLTs have embedded the model into their termly excellence and equity meetings to ensure there is 

an increased focus on Q1 attainment and achievement.  

 PL Programme engagement continued to increase by May 2025 - 5605 attendees. Courses are consistently rated good to excellent. 

 PL Programme was expanded to include a new series of 6 sessions ‘evidence-based LTA to tackle gaps and new training for PSWs.  

 Bespoke PL projects were delivered e.g. to probationers, P1 teachers and all new courses have been rated between good to excellent 

 Leading Equitable Schools Programme expanded and delivered to the remaining 8 clusters. An additional reflection session was added to the programme to allow 

participants and their HT to plan how learning will be shared at school level.  

 The Equity Thematic model was successfully extended to another cluster and there are plans for at least two more clusters next session 

 Practice-sharing and collaboration through the Equity Network has continued. There have been 20 Networks with 834 attendees. The Equity Network is consistently rated 

good to excellent. 

 A pilot equity digital space was designed but progress was paused until decisions are made about where all SAC information will be held. Also, the pilot space needs to 

transition from being hosted on Google Classroom to Adobe. Work to continue next session. 

 Meetings held with Perth and Kinross Council to consider how they have used PowerBi for analysis of PEF plans. Approach discussed with HT reference Group and decision 

whether or not to progress with similar model in WL to be determined. 

 Support was provided to secondaries through Emma Irvine until Nov 2024 – Q1 surgeries, data dialogue and some bespoke PL was provided 

 Work of the Equity Team has been shared at local and national events including Anti-Poverty Reference Group (January 2025), WL Policy Development and Scrutiny Panel 

(February 2025), RIC ‘Culture of Collaboration in a Network Learning System’ Conference (March 2025) and the SAC Leaders National Event (May 2025). 

 

Targeted (Equity School Group) 

 A total of 24 schools were supported on either the targeted individual or collaborative pairs Equity School model.  

 Attainment data in the 11 individual equity schools (4 of whom were new to the programme) progressed by between 2 and 8 times the local authority average between 

track 1 and track 4 of 2024/25. 

 

 Attendance data for all learners across this group of schools has shown improvement from the baseline of 90.98% (June 24) to 91.62% (May 25) - an increase of 0.64%. 

Additionally, Q1 attendance has increased from 89.83% (June 24) to 90.50% (May 25) - an increase of 0.67%. 

 Bespoke projects in these schools have supported Q1 learners and families in a range of ways. The specific improvements and impact are recorded on the PEF plans for each 

school. 

 The Equity School Family (24 schools) was organised into pairs for session 2024-25. Each pair met termly facilitated by the Equity Team. During these sessions, opportunities 

for collaboration, reflection and planning were provided. This has promoted moderation, self-evaluation and joint-working across 6 of the 10 pairs/trios. As a result of these 

sessions, schools have connected and collaborated in a range of ways including:  
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o Shared Data Dialogue Workshops 

o Class teachers and SLT participating in effective practice visits between schools  

o Pupil leadership groups have met to share approaches to supporting attendance  

o Sharing examples of effective interventions to tackle literacy and numeracy gaps 

o Evaluation of universal and targeted approaches to address the Q1 numeracy gap 

o Sharing examples of approaches to tracking wider experiences  

o Discussion of approaches to tracking progress behind PEF plans 

o Sharing of approaches to assessment, monitoring and tracking 

o Shared data dialogue on attendance data including use of RIC self-evaluation tool 

 

Planned learner voice actions session 2024-2025: 

Universal 

 To ensure that learner voice is integral to PEF planning and evaluation, there has been an enhanced 

focus on this during PEF support visits. For example during these visits the PEF Officer supported 

schools to reflect upon their approaches to ensuring authentic learner voice within each PEF 

priority. Effective approaches, such as the Lundy model and the FVWL Youth Voice Toolkit, were 

shared and promoted. Evidence of improved approaches to learner voice within PEF planning will 

be monitored during quality assurance of PEF plans in September 2025. 

 At the Equity Network in September 2024, Amanda Corrigan, University of Strathclyde provided 

new insight into the lived experience of learners and parents/carers on hidden poverty and how it 

was impacting families. At each Equity Network throughout the year, approaches to learner voicer 

were shared and schools and partners shared how they are using the voices of learners to tackle 

poverty related gaps. 

 Increased efforts made to capture learner voice and share this with HTs e.g. through video at HT 

Collaborative June 2025.  

Targeted  

 In work with the targeted Equity School group there has been increased focus on ensuring learner 

voice within planning and evaluation of each PEF priority and within improvement activity. During 

each Equity Review meeting (2 x termly) learner voice is discussed in relation to interventions. In 

addition, these schools have been supported to embed systems such as Berhardt’s 4 Lenses and the 

Connected Quality Improvement Cycle which have learner voice at the heart of the process. There 

has been clear impact in relation to teacher awareness of the importance of learner voice and there 

is evidence within planning that learner voice has been given greater value and is directly 

influencing approaches to meet needs.  

Planned action/sustainability goals for Session 2025-2026: 

Universal  

 Develop an online Equity Space – accessible to all schools 

housing all materials and supports e.g. systems resources, 

practice sharing examples, PL recordings, etc 

 Establish an Equity PL Channel / Team with recordings of 

core PL courses 

 PL – Develop a programme to train Equity PL ambassadors to 

future-proof training model and PL opportunities linked to 

equity 

 Provide Equitable Schools Mop-Up Sessions for any other 

middle leaders who wish to be trained 

 Equity Thematic Review - offer support to any clusters who 

wish to hold an Equity Thematic Review 

 LES Leads – continue to develop the role of LES Leads (those 

trained in the LES programme) to support continuous 

improvements in equity e.g. develop an Equity Strategy, lead 

self-evaluation  

 Continue with Equity Network & PEF Sharing Event 

 Develop information for Parent Forum/Councils in relation to 

equity 

 Respond to curriculum improvement advice - equity lens 
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Planned engagement with families and communities for Session 2024-2025: 

Universal 

 There has been opportunity for schools to share how they are engaging families and communities 

through the Equity Network and paired meetings. Family engagement calendars have been created 

and shared across schools which has led to increased opportunities for families and a wider range 

of meaningful and engaging experiences being offered.  

Targeted  

 All schools in the targeted Equity School group have benefited from increased opportunities to 

strengthen parental support and engagement through introducing them to a range of partners at 

Equity Review meetings e.g. Anti-poverty service, adult learning service, active schools. Some 

schools have engaged fully in these opportunities which has resulted in a number of new 

opportunities being offered for parents and families.  

 Some schools have significantly increased engagement of parents in their strategic approaches to 

equity. This has included increasing parental involvement in Cost of the School Day and in the 

development of their equity strategy. This has resulted in their equity approaches more closely 

reflecting the experiences and needs of local families. In addition, there are many instances of 

schools taking greater account of the needs of families and diverse groups within their community 

by creating spaces and opportunities for parents/carers to come together for mutual support, 

around specific interests and to develop skills together. 

Targeted  

 8 Schools – key areas impacted by poverty 

 17 Schools who were previously in Equity Family 

 

 

 

 

 

  



 

 

67 

 

Strategic Equity Funded Project: Inspire Learner Pathways 

 

Planned interventions between August 2024 and June 2025 

 Identify targeted young people and complete case studies  

 Gather evidence of impact from learners, families and partners  

 Carefully track and monitor young people on the pathway 

 Develop further links and opportunities for Education and pathways of young 

people to be supported  

 Establish school leads and community leads to support the pathway 

Baseline August 2024 

 New partnerships formed in the Broxburn and Deans areas with community 

and industry links 

 Database started showing locality opportunities for young people targeted 

through INSPIRE 

 Meetings with stakeholders from Education, Community and Industry  

 Research carried out on impactful therapeutic interventions that support 

young people re-engaging with education 

 Positive, Collaborative working relationships established across ISP schools  

 Development of criteria for the pathway  

 Work carried out with DHT supports (ongoing) to choose priority group to 

start work in August 2024  

 

Progress –January 25 

Partnership working ongoing to support young people sustaining mainstream 

placements & rebuild and repair of relationship with self and school. An extensive 

amount of partners are now aware and engaging with the pathway. Partners have 

supported young people in providing part of their bespoke timetable to support 

entitlement, wellbeing and development.  

 

Partners:  

Cyrenians   

Venture Trust  

Five Sisters Zoo  

Assess & Connect  

YAP 

Go Wild Warriors 

Beech Brae 

Almond Valley  

Champion Mindset Coaching  

Propel – Mason Foundation  

WLC – The TRUST  

Families together  

Place2be  

Data update and Impact – January 25 

14 secondary and 7 primary pupils supported through INSPIRE to ensure their 

entitlement is being met through Education  

 

All young people on the pathway are at various age and stage so Impact is individual to 

each young person.  

 

2 school leavers – both on track to be supported into a positive destination through 

inspire  

 

99% of young people on the pathway who were at risk of exclusion have remained in 

school/engaging with the programme  

 

Out of 21 young people on the pathway, 90.5% remained in mainstream provision, 

while only 9.5% transitioned out. (2). These young people are still engaging with the 

programme with the end goal being that they transition back to their mainstream 

setting.  
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SMILE  

CLD  

 

Established a core INSPIRE team to ensure both strategic development of the pathway 

is ongoing as well as an element of responsiveness to crisis situations.  

1. Therapeutic Forest Practitioner  

2. Outdoor education teacher 

3. Mindset Coach  

4. As of February 25’ INSPIRE Family Support Worker being added to the team  

 

Established the “User Journey” and an INSPIRE Handbook which is linked to newly 

developed pre engagement paperwork to support impact tracking.  This new delivery 

model will ensure all interested parties are fully aware of expectations and desired 

outcomes.  

 

Pupil Profiling has been embedded into the pathway to ensure that the work a young 

person is under taking is being brought together in a format that the young person 

and their family can reflect on and use as a tool to support them in moving forward.  

 

INSPIRING TRUST Project will be starting February 25 – Partnership between 

Education, 5 sisters zoo and Propel to support young people with ASN into paid 

employment/positive destination (Aim to support 20 young people through this 

programme)  

 

INSPIRE Transition planning has started to develop enhanced transition for young 

people leaving education and seeking further education or employment. Pilot will take 

place this year with WLC 

100%  of the young people have reported through pupil voice that they have felt 

supported through INSPIRE  

 

Learner voice – January 25 

 Pupil Voice has featured in all work carried out by INSPIRE, as part of mapping 

out the user journey pupils are now invited on to the pathway using a pre 

engagement form that is introduced to them and supported by the INSPIRE 

teacher.  

 All partners are invited to support learner voice and the learner journey 

through inputting into the INSPIRE pupil profile which has been developed 

and now launched (January 25)  

 

Next steps for January 2025  

  All young people on current pathway will be tracked and supported back into 

mainstream classes where possible  

 Grow INSPIRE Core team to ensure appropriate responsiveness is available to 

respond to crisis situations  

 Develop WLC therapeutic framework so appropriate therapeutic supports are 

readily available to support in moments of crisis  

 Ensure appropriate meaningful transitions take place at all transition points  
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 Work closely with partners to further enhance opportunities for all young 

people to ensure entitlement is being met  

 Find a dedicated base for INSPIRE to ensure young people have a dedicated 

supported environment to thrive  

 

Progress May 2025 

Inspire Team now consists of  

1. A team of 3 teachers of INSPIRE will be in place by June 2025 

2. 1 Family Link Worker supported by Social Policy  

3. 1 family practitioner through Place2Be 

4. Service Level Agreement in place with therapeutic forest practitioner which 

will continue into next session  

5. SLA’s in place with a further outdoor provision and a mindset coach  

 

This growth in the INSPIRE team is allowing for responsiveness to need as well as 

ensuring capacity building in our schools. Current teacher of INSPIRE and Therapeutic 

Practitioner are modelling the supports, and tracking these in house, so longevity of 

interventions are protected.  

 

A Therapeutic Framework is being created and explored.  INSPIRE pathways now have 

access to a lego therapist, therapeutic forest practitioner, zones of regulation trained 

member of staff, Place2be family worker supporting in play therapy and modelling 

parenting techniques, access to a mindset/life coach, enhanced outdoor learning 

opportunities for young people and training for staff.  

 

INSPIRE teacher is supporting young people through transitions – working with a pupil 

centred approach to ensure the adults are fully informed/trained and supported on 

this journey. (Seafield Primary example). 

 

Access to the Livingston Family Centre which has a dedicated space for INSPIRE work 

to take place – this needs further developed but also have been granted access to a 

garden area in this space to work in and develop with INSPIRE young people. 

Data and Impact May 2025  

88 Pupils have been supported in some capacity through INSPIRE to date to ensure 

their entitlement is being met through Education  

 

All young people on the pathway are at various age and stage so impact is individual to 

each young person. There have been positives where young people who would 

typically have ended up in full time alternative provision have managed to sustain time 

in their mainstream setting with the support of INSPIRE.  

 

20 school leavers identified to be supported through Propel and move into positive 

destinations through INSPIRING FUTURES programme.  

 

99% of young people on the pathway who were at risk of exclusion have remained in 

school/engaging with the programme, through INSPIRE support and enhanced 

relationships there has been a dramatic decrease in exclusions for identified young 

people.  

Out of 21 young people on the pathway, 90.5% remained in mainstream provision, 

while only 9.5% transitioned out. (2 young people). These young people are still 

engaging with the programme with the end goal being that they transition back to 

their mainstream setting.  

100% of the young people have reported through pupil voice that they have felt 

supported through INSPIRE  

100% of parental voice has reported enhanced/increased support and provision for 

their young person through INSPIRE 
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INSPIRE is contributing towards positive destinations for young people. 20 young 

people are working with the Propel Programme through the Mason Foundation as 

part of an INSPIRE initiative.  20 young people who have been identified as being the 

furthest away from being ready for employment.  Propel are working with local 

businesses to upskill them in neurodivergent training as well as supporting them to 

create paid employment opportunities.   

 

Working in partnership with Five Sisters Zoo to provide opportunities for our most 

vulnerable to be supported and to thrive in an alternative environment away from the 

school building. Current group are from Inveralmond Community High School.  

 

18 young people identified through INSPIRE have accessed opportunities to train at 

Cyrenians Green Skills Centre in Kirknewton. A further 2 groups of 6 will continue from 

September 2025.  

Next Steps – Planned Action Sustainability Goals 

Proposal to continue to expand and have a central location to support INSPIRE pupils 

with skills for life and work using unused West Lothian Spaces  

 

Continue to build relationships with partners and form new partnerships to enhance 

opportunities for young people.  

 

Meeting with education partners around next steps for 2025/2026 to strategically 

direct resource – oined up partnership with ILS and ISS  

 

INSPIRE team will continue to work in targeted schools to upskill and enhance teacher 

expertise  

 

Current partners will continue to model best practice to support staff in school 

 

 

 

 

 

  



 

 

71 

 

Strategic Equity Funded Project Plan: ACEL/Closing the Gap in Literacy and Numeracy 

 

Planned interventions between August 2024 and June 2025: 

 QIO Team - Primary ACEL: Continue to focus Quality Improvement 

approaches to make accelerated progress in closing the poverty-related gaps 

for all learners affected by poverty across all West Lothian schools. 

 

 Literacy and Numeracy: Continue to develop and provide CLPL on the use of 

assessment and targeted interventions that support in closing the gap. 

Embed use of Literacy and Numeracy Intervention Support Tool for assessing 

and planning interventions at school level, monitoring through PEF Planning 

Tool.  

Baseline data 

August 2024: 

Mid-point data:  

January 2025 

End data: 

June 2025 

ACEL LITERACY 

COMBINED P1, P4, P7 

 

Overall levels: 79.61%  

Q1: 71.71%  

Q5: 90.92%  

 

Q1vQ5 Gap pp: 19.21% 

 

ACEL NUMERACY 

COMBINED P1, P4, P7 

 

Overall levels: 84.94% 

Q1: 76% 

Q5: 94.43%  

 

Q1 v Q5 Gap pp: 18.43% 

 

ACEL LITERACY 

COMBINED P1, P4, P7 

 

Overall levels: 77.54% 

Q1: 71.03% 

Q5: 88.64% 

 

Q1vQ5 Gap pp: 17.61% 

 

ACEL NUMERACY 

COMBINED P1, P4, P7 

 

Overall levels: 83.62% 

Q1: 77.24% 

Q5: 92.06% 

 

Q1 v Q5 Gap pp: 14.82% 

 

ACEL LITERACY 

COMBINED P1, P4, P7 

 

Overall levels: 79.12% 

Q1: 72.76% 

Q5: 89.33% 

 

Q1vQ5 Gap pp: 16.57% 

 

ACEL NUMERACY 

COMBINED P1, P4, P7 

 

Overall levels: 84.58% 

Q1: 77.58% 

Q5: 91.84% 

 

Q1 v Q5 Gap pp: 14.26% 

 

Overall impact by June 2025: 

Progress in Literacy and Numeracy PEF Priorities  

Primary: 

 By March 2025 72.39% of Literacy priorities had made good or moderate 

progress. 

 By March 2025 3.99% of Literacy priorities had been fully achieved.   

 By March 2025 76% of Numeracy priorities had made good or moderate 

progress. 

 By March 2025 7.43% of Numeracy priorities had been fully achieved.   

 

Primary inspection report SIFs reporting positive Literacy and English and Numeracy 

and Mathematics progress and achievement. 

 

 

Progress between August 2024 to January 2025: 

 QIO Team have completed Term 1 and Term 2 visits to all schools, focused on 

Q1 learners, Q1/Q5 gap for CfE/HWB/attendance/exclusions, planned 

interventions to help close gaps and the school’s PEF plan and impact.  

 Further promoted the use of WL Literacy and Numeracy Intervention Support 

Tool for assessing and planning interventions at school level. 

 ASN, Primary and Secondary HT Collaborative held on 28th November 2024 

with focus on raising attainment and closing the gap in Literacy and 

Numeracy. 

 Re-launch of WL BGE Improving Numeracy and Mathematics and Improving 

Literacy and English Toolkits. 
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 In literacy, development of training infographics to include: overview of 

intervention/approach, research and evidence basis, associated cost(s) and 

WL school-based case studies – to be shared with schools in January. 

 In literacy, initiated a polit project with selected school on approaches for 

supporting writing for learners’ with ASN, specifically neurodivergent 

learners. 

 In numeracy, initiated the development of tiers of intervention training.   

 Literacy and Numeracy Mini-Champs have met twice this session, with focus 

on: designing reading spaces, supporting learners to read, how schools use 

Maths through Stories approach and how schools promote maths through 

events and competitions. 

Attainment in literacy and English:  

 Primary school inspections this session reported that children made good or 

better progress in literacy and English, with most achieving very good 

progress from prior levels of attainment. It was reported that children benefit 

from access to a school library which aids in developing their literacy skills. 

Most children are making very good progress in listening, talking, reading and 

writing, with a few exceeding expected levels. Children requiring targeted 

support are making good progress toward their individual targets.  

   

Numeracy and mathematics 

 From our primary school inspection this session, it was reported that children 

demonstrate good progress in numeracy and mathematics, particularly in 

areas such as number, money, measure, and shape, position, and movement. 

While most children are making very good progress, some children working 

towards second level could achieve more with increased challenge. Most 

children confidently apply their numeracy skills in various subjects and 

contexts, with a few exceeding national expectations.  

 

Literacy - Progress of Q1 Learners - P1, P4 and P7 

 Term 1: 70.57% (72% 2024/25 Target) 

 Term 2: 71.03% (72% 2024/25 Target) 

 Term 3: 71.67% (72% 2024/25 Target) 

 Term 4: 72.76% (72% 2024/25 Target) 

 

Numeracy - Progress of Q1 Learners - P1, P4 and P7 

 Term 1: 77.18% (78% 2024/25 Target) 

 Term 2: 77.24% (78% 2024/25 Target) 

 Term 3: 77.69% (78% 2024/25 Target) 

 Term 4: 77.58% (78% 2024/25 Target) 

 

Planned learner voice actions for Session 2024-2025 and impact: 

 Exploring and sharing good practice through Literacy and Numeracy Mini 

Champs Network, promoting and supporting pupil voice and leadership. This 

has led to increased involvement in children reviewing the curriculum and 

learning offer and influencing improvement and change within their school. 

Planned action/sustainability goals for Session 2025-2026: 

 QIO Team - Primary ACEL: Continue to focus Quality Improvement 

approaches to make accelerated progress in closing the poverty-related gaps 

for all learners affected by poverty across all West Lothian schools. 
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 Launching the ‘Listening to the Learner’s Voice’ Literacy and English and 

Numeracy and Mathematics Toolkit has provided schools with a tool to 

support child-led self-evaluation in literacy and numeracy, identifying what is 

working well for children and areas for improvement. 

 The use of the toolkit through the Mini Champs Network has ensured that 

learner voice continues to be strengthened in literacy and numeracy across 

our primary schools. 

 

Literacy:  

 Develop training and support model, using Education Scotland’s Early Reading 

Resource. 

 Further develop training and support model for improving outcomes in 

writing. 

Planned engagement with families and communities for Session 2024-2025: 

 Although no direct family or community engagement activities are planned as 

part of this project, family, community and partnership engagement is 

essential to the support and approaches used in schools. 
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APPENDIX 1 SCOTTISH GOVERNMENT SCOTTISH ATTAINMENT CHALLENGE  

TRI-ANNUAL REPORTS 
 
 
 
 
 
 

 
 

 

 

 

 

 

 

  

West Lothian BR1 Nov 2024 

 

West Lothian BR1 

Nov 24.pdf  
 

West Lothian BR2 March 2025 

 

BR2 West Lothian 

March 2025.pdf  
 

West Lothian Update June 2025 

 

West Lothian Stretch 

aim trajectories June 25.pdf 
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